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CHAPTER I 
INTRODUCTION AND STATEMENT OF PROBLEM 
The need for child care services outside the family is 
now in the forefront of consciousness in the United States 
(Fein and Clarke-Stewart, 1973). The growth of day care has 
been attributed to three main factors: (1) more women enter-
ing the work force; (2) an increasing emphasis on and inter-
est in a child's development during the formative years of 
his life; and (3) the passage of federal legislation (Head 
Start, Title I, and Title IV) during the 1960's (Harrold, 
1976). In 1938 approximately 300,000 children were in li-
censed programs while in 1945 there were almost a million. 
At the present time approximately 640,000 children are using 
licensed day-care facilities, but estimates of the number 
currently needing care have ranged from 2 to 4.5 million 
(Fein and Clarke-Stewart, 1973). According to the Oklahoma 
Department of Human Services, 50,000 young children are cared 
for daily in 2,000 licensed day care facilities in Oklahoma 
(Collins, 1980). An appropriate aim for day care in the past 
may have been to ensure the survival of children through 
"custodial care." Today, however, the aim of day care must 
be much more than that. It must offer opportunities for the 
development of competence, both for children and their 
1 ' 
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caregivers (Fein andClarke-Stewart, 1973). 
An important aspect in the development of day care ser-
vices is providing well-trained child care workers (Berry, 
1971). Professional observers feel the most crucial element 
in quality child care is the person and the skill of the 
ca::-:-egivers. Child care in the United States is sorelv in 
need of higher statu£. Attractive personnel policies and 
salaries and less tangible factors such as the respect and 
admiration of the community might encourage experienced and 
talented people to enter and remain in the child care field 
(Fein and Clarke-Stewart, 1973). Because the field of child 
care is relatively new, caregivers have few avenues to gain 
understandings and resources for their vital role. Available 
training is often fragmentary or inaccessible to the fully-
employed worker (Stratton, 1978). In 1977, the Oklahoma 
Department of Human Development estimated that 90 percent of 
the caregivers in Oklahoma he.d received no child-related 
training for their work. The seriousness of this lack of 
training for a job which deeply affects the growth and devel-
opment of Oklahoma's children was highlighted by the find-
ings of the three-year National Day Care Study which found 
that higher quality care is associated with two low-cost 
ingredients--smaller groups of children and caregivers hav-
ing child-specific education/training (Abt Associates, 1979) 
Whatever training is provided for the caregiver, evalua-
tion should be an integral part of that training. Training 
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evaluations are usually conducted for the purpose of making 
decisions about two major areas: (1) improvements to be 
made in the training program itself; or (2) action to be 
taken regarding the future of the program (Civil Service 
Commission, n.d.). Data should be gathered to establish 
goals and 0bjectives, to make decisions about content and 
procedures, and to assess the degree to which goals and 
objectives are achieved in the program (Edelfelt, 1977). 
An innovative program for child care training in Okla-
homa, called "The Oklahoma Plan for Child Care Training," 
was developed from the concerns expressed by the child care 
community. The organizaiton is an independent, voluntary 
group of representatives for child care and child develop~ 
ment organiz~~ions, educational and government agenciAs 
concerned with children. The impetus for the work began in 
1973 from the directors of child care facilities in Okla-
homa. After three years of discussion and exploration, a 
long-range plan for developing a model system of statewide 
ongoing child care training was implemented in 1976. 
The Oklahoma Plan for Child Care Training addresses 
three areas of training need: 
1. A basic curriculum of knowledge about child care-
giving. 
2. Suitable and accessible means of training delivery. 
3. Ways to give professional and public recognition 
to paraprofessionals in child care training. 
Implementation of the Oklahoma Plan is projected in 
three phases: 
Phase One. Development of Training and Recognition 
System 
Phase Two. Testing of Systems 
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Phase Three. Implementation of Systems throughout the 
State. 
In 1978, the permanent name, Oklahoma Training for Child 
Care Careers (OTCCC) was adopted. 
Resources for the work, from 1976 to 1980, have come 
from a Title XX contract with the Oklahoma Department of 
Human Services, from the Cooperative Extension Service, Ok-
lahoma State University, and from volunteer, professional 
time donated by the members of OTCCC. Many addition~l ser-
vices have been donated by day care directors and caregivers 
themselves in helping to plan courses and pilot test mate-
rials before final printing and distribution. 
During the past four years, OTCCC has developed and de-
signed a four-level paraprofessional Child Care Career Ad-
vancement Ladder (Appendix A). The ladder has been developed 
to show (1) training courses recommended and (2) caregiving 
skills to be gained which help develop the competencies 
needed for credentialling by the National Child Development 
Associate (CDA) Consortium. 
While the program has shown tremendous growth from the 
first conference in 1974 to a fully-developed program 
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providing training for approximately 1,500 caregivers in 
Oklahoma in 1980, one aspect of this training program which 
needs further development is the evaluation component. Al-
though a formalized program of evaluation has not been de-
veloped, a wealth of data has been generated and recorded 
which can: (1) provide information on the effectiveness 
of the program thus far and (2) be analyzed to make recom-
mendations for a full-scale evaluation program for Oklahoma 
Training for Child Care Careers. 
Purposes of the Study 
The purposes of this study were to: 
1. Identify the types of evaluative information 
currently available from the Oklahoma Train-
ing for Child Care Careers project. 
2. Summarize, analyze, and present currently 
available data in a form which can be coded 
and eventually transferred to a computerized 
system. 
3. Identify missing information which needs to 
be collected in future evaluation efforts. 
4. Summarize the results of the analysis of the 
data currently available to evaluate progress 
toward the major goals of the training and 
recommend procedures for further evaluative 
efforts. 
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Evaluation is meaningful only to the extent that-it is link-
ed to goals of the established project. One of the major 
goals of the OTCCC project is to provide in-service train-
ing which is both (a) ACCESSIBLE and (b) SUITABLE for care-
givers in Oklahoma. This major goal was used to establish 
criteria which measured accessibility and suitability, and 
to analyze the current state of the evaluative data and 
make recommendations for further directions for the evalua-
tion efforts of OTCCC. 
CHAPTER II 
REVIEW OF LITERATURE 
~h~ Adult Learner 
The distinctive characteristics of the adult learner 
are several. He is free to avoid, engage in, or withdraw 
from an educational experience as he pleases. He regards 
the hours that he gives to learning as valuable and expects 
them to be used to some constructive purpose. If what he 
is taught seems neither relevant to his own experience nor 
of potential benefit, preferable, in the immediate future, 
he will almost certainly spurn it. The spacing of his learn-
inq is dicatated by his occupational and family commitments 
and as a general rule it will be part-time, irregular, and 
spread over many years (Kidd, 1973). 
The theory that adults can't learn as well as children 
has been disproved by modern research. Adults can learn 
effectively at all ages (Randall, 1978). E. L. Thorndike 
showed that the age of a person is not a very significant 
factor in regard to learning; that all men and women can 
learn (Kidd, 1973). However, the way in which adults learn 
differs significantly from the way in which children learn 
(Randall, 1978). 
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It is important to keep in mind the following points 
about the adult learner: 
1. Adults must want to learn. 
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Adults will not learn something just because 
someome says they should. They must have a desire 
to learn a new skill or to acquire knowledge. 
2. Adults will learn only when they feel a need to 
learn. They want to know how the training is 
going to help them--riqht now. Adults want to 
learn something from each traininq session. It's 
important that adults leave a learning situation 
with the feeling that they have gained something 
useful from it (Randall, 1978). If the adult is 
not gaininq satisfaction on his own terms, he will 
tend to reject, to forget, to excuse himself. In 
a class, or learning group, there are three sources 
of relationships in which satisfaction may or may 
not show itself. First, there is the relationship 
between student and teacher; second, the relation-
ship between student and other students; and, third, 
the relationship between the student and the sub-
ject matter of the course (Kidd, 1973). 
3. Adults learn by doing. 
If one of the objectives of the course has to do 
with a skill like reading or discussing, or using 
a tool, the experience must provide both the 
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necessary content and the opportunity to practice 
that skill (Kidd, 1973). Research has shown that 
if adults immediately practice what they have 
learned and continue to use it, learning and re-
tention are much higher. Adults must have the 
opportunity to use what they learn before they 
forget it or dismiss it from their memory. 
4. Experience affects adult learning. 
Adults relate their learning to what they already 
know. If the new knowledge doesn't fit in with 
previous knowledge, they will probably rejecb or 
" 
dismiss it. Thus, any new information or skill 
must be related to what the individuals already 
know (Randall, 1973). According to Kidd (1973), 
one of the reasons that adults continue to learn 
well, is that they concentrate their learninq in 
the areas of experience in which their interests 
also lie. Thus their motivation is substantial 
and, as everyone knows, wanting to learn is the 
greatest aid to learning. In maturity, active 
learning is usually practiced in areas defined~in 
te~ms of interest. 
5. Adults learn best in an informal environment. 
If the environment is too much like a classroom, 
adul~s will not learn as well. Many adults have 
unpleasant memories of their schools days; others 
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feel they have finished school (Randall, 1978). 
Since there is often considerable stress put 
upon informality in the learninq of adults, and 
the.term "informal education" is sometimes used 
as a synonym for adult education, it has been 
assumed by some that the learning transaction is 
possible only where there is mastery of all the 
principles that must be brought into some harmo-
nious arrangement. It requires planninq and prac-
tice, even if it might appear artless (Kidd, 1973). 
6. Adults respond to a variety of teaching methods. 
Adults, like children, learn better if an idea is 
presented in many ways; or in other words, when 
the information reaches them through more than one 
sensory channel. 
7. Adults want guidance, not grades. 
Adults do want to know how they are doinq; what 
progress they are making (Randall, 1978). 
In-Service Eaucation 
One aspect of adult learning is in-service education. 
According to Edelfelt and Johnson (1975), in-service educa-
tion can be defined within the following narrow but entirely 
workable construct: 
In-service education is that portion of profes-
sional development that should be publicly sup-
ported and includes a program of systematically 
designed activities planned to increase the com-
petencies-knowledge, skills, and attitudes-need-
ed by personnel in the performance of their 
assigned responsibilities (p. 47). 
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Edefelt and Johnson (1975) also note that in-service educa-
tion must have at least three purposes: (a) to implement 
education-improvement activities directed toward specified 
student needs~ (b) to improve the educator's own or expect-
ed goals of professional development~ which may or may not 
lead to higher levels-of certification; and (c) to meet 
goals of personal growth. In-service education for educa-
tion improvement and professional development should increas-
ingly be one and the same. Too often, in-service education 
has been an end in itself rather than the means through 
which well-defined education improvement activities are ini-
tiated in the schools. 
All those who participate in in-service education are 
engaged in both learning and teaching. In-service educa-
tion is not merely a matter of one group dispensing infor-
mation to another; each participant has some special area 
of insight, talent, expertise, and perception (Edelfelt, 
1977) . 
In-service education in day care is needed, but often 
inaccessible to the staff. Problems with in-service educa-
tion were discussed at a conference entitled "Training for 
Child Care Vocations in Oklahoma," held on March 23, 1974, 
in Stillwater, Oklahoma. At the conference, the following 
points were brought out about in-service training: 
In our center we have found in-service training 
very effective. I have been able to get people 
to come in and sit with the children at nap 
time and this is the time we have our in-service. 
The more who know about your program and are 
interested in it, the better chance you have 
for help. We find. it helpful to involve all 
our community residents, and all of Tulsa, 
if necessary, to get these things done 
("Where Are We Now?", 1974, p.2). 
Another participant at the conference stated: 
Private proprietors cannot do this. Non-profit 
day care centers can use volunteers and Head 
Start can use parents. Our parents are work-
ing, often for minimum wage, and cannot ask 
for time off, and no one's going to come in 
and volunteer for you to make a profit 
("Where Are We Now?", 1974, p.2). 
12 
A staff member from a proprietary center stated an alterna-
tive solution: 
We don't use volunteers. We have a skeleton 
staff watching the children who are asleep and 
we go into another room where we are available 
if a child awakes and needs help. There's 
something about going right from the session 
when you are enthused and saying, 'I'm going 
to try this today!' I happen to feel this 
is the ideal solution ("Where Are We Now?", 
1974, p.3). 
In-service training/education has been s~own to have 
a positive effect on the child as well as the caregiver. 
Caregivers with education/training relevant to young chil-
dren deliver better care with somewhat superior develop-
mental effects for children (Abt Associates, 1979). Results 
also indicate: 
in classes supervised by lead teachers 
with child~related education/training, lead 
teachers spend more time in social inter-
action with children; and children show more 
cooperation, and attend longer to tasks and 
activities, while at the same time there is 
a lower frequency of noninvolvement in tasks 
or activities (Abt Associates, 1979, p.4). 
Qualitatively, these findings imply that smaller groups, 
especially those supervised by lead caregivers with pre-
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paration relevant to young children, are marked by activity 
and harmony. Larger groups, especially those supervised by 
caregivers without education or training specifically or-
iented toward young children, present a contrasting picture. 
Caregivers fall into a passive posture, monitoring active 
intervention (Abt Associates, 1979). 
Evaluation 
Evaluation is a planned process which provides specific 
reliable information about a selected topic, problem or 
question for purposes of determining value and/or making 
decisions (Civil Service Commission, n.d.). Evaluation is 
crucial to the design and implementation of any in-service 
program (Edelfelt and Johnson, 1975). Evaluation of the 
training program is beneficial to the trainee, the trainer, 
as well to the program's directors or staff. Competent 
evaluation is the cornerstone of meeting both organizational 
and individual educational needs, and of improving the cost 
effectiveness of the training function. Evaluation can be 
directed at two general components of training effectiveness. 
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First, to what degree does in-class learning occur as a 
result of training? And second, to what degree does the 
learning translate into on-the-job behavior change (Bunker 
and Cohen, 1978)? 
The purpose of evaluation should determine the design 
of the strategy (Thompson, 1978). An evaluation strategy 
provides an orderly approach to compare "what is" with 
"what is wanted" (Thompson, 1978). Bunker and Cohen (1978) 
state that questions frequently answered through evaluation 
include: 
-Which training method is most appropriate 
for the material and the target population? 
-Was the course material learned? Did the 
training result in the desired immediate demon-
stration of behavior change? 
-What changes could be made to improve the 
training program? 
-Are there particular types of trainees for 
whom the training is more or less effective? 
( pp. 4-7) . 
Evaluation should be continuous throughout the training 
program in order to judge the trainees' progress and the 
teacher's effectiveness. The key for the trainer is know-
ing why he or she wants to evaluate and then to evaluate 
in such a manner so as to meet stated objectives (Jhompson, 
1978). Several means of evaluating include tests, anecodotal 
records, self-evaluation, employer evaluation, and parent 
evaluation (parents of the children with whom trainees 
worked) (Berry, 1971). Another factor which needs continuous 
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evaluation is the learner's concept of his own competency 
and progress. As he is aware of progress in specific skills 
identified through continuous evaluation with the teacher, 
he can gain a feeling of increasing :of adequancy which in 
turn will promote greater growth (Wilhelms, 1967). 
Thompson (1978) states.that the trainee's needs are 
among the most basic in training programs. Commitment by 
trainees to evaluation is an important initial concern plus 
an important maintenance concern for the trainer. This 
problem is best dealt with through modification of evalua-
tion procedures if the initial procedures prove to have a 
negative influence (Thompson, 1978). 
The trainer in a training program also ha~ an important 
role in the program. Trainers must continually ask them-
selves whether the objectives being pursued are the correct 
ones from the trainee's point of view and from the decision-
makers' viewpoint (Thompson, 1978). Evaluation results are 
important to the trainer also. As a user of evaluation 
results, Thompson (1978) states: 
. the trainer has three specific needs: (1) 
a need to know how he or she is doing~ (2) a need 
to use the results of his or her effors for 
decisions about the next phase in the training 
program; and (3) a need to know if the train-
ing program can be generalized with other sub-
systems inside and outside the organization 
(p. 90). 
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Types of Evaluation 
Evaluation of a training program should be of several 
kinds. Most evaluations of training programs fall into two 
broad types: "impact" analysis, used to assess the program's 
overall impact or participant outcomes; and "process" analy-
sis, focusing on the internal elements of the program. Im-
pact evaluation asks whether the program is a "success" or 
"failure" overall, and is typically quantitative in approach. 
Process analysis, in contrast, asks how the program works 
with emphasis on identifying ways of improving program oper-
ations and design, and is typically qualitative in approach 
(Hollister, Kemper, and Wolldridge, 1979). 
Qualitative and quantitative methods are more· than, 
just differences between research strategies and data col-
lection procedures. These approaches represent fundamen-
tally different epistemological frameworks for conceptual-
izing the nature of knowing, social reality, and procedures 
for comprehending these phenomena. Program evaluation can 
by strengthened when both approaches are integrated into an 
evaluation design (Filstead, 1979). 
Patton (1980) offers a checklist of situations in evalu-
ation research when qualitative methods may be called for. 
Among the situations are included the following: 
A need for information about what program 
staff do, what services are provided to clients, 
and what clients experience, 
An interest in the internal dynamics of 
programs in program processes, 
An interest in the variations among cli-
ents and program, 
A need for information about types of 
client cases, including successes and fail-
ures, and 
An interest in the collection of de-
tailed, descriptive information about the pro-
gram for the purpose of improving the program 
(p. 88). 
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Patton suggests that whenever one or more of these conditions 
hold (as in the OTCCC evaluation), some qualitative data 
collection is probably appropriate. 
The ethnographic approach to data collection and inter-
pretation is well-suited to certain aspects of the objec-
tives of this study. Ethnographic descriptions of natural 
environments and ground-level reporting of what people say 
and do, rather than what they say they do have added a new 
empiricism to evaluation research (Ianni and Orr, 1979). 
Ethnographic research calls for the collection of a great 
deal of information about a few people. In addition to ob-
serving members of a cultural system, ethnographic research-
ers ordinarily subject selected members to intensive inter-
views. To a large extent, the interview protocol should 
reflect the viewpoint of the respondent rather than the 
researcher. 
CHAPTER III 
METHODS AND PROCEDURES 
Since the nature of this project involves the organiza-
tion and analysis of a great deal of existing data in vari-
ous forms, the first step was to determine the extent to 
which information was available to evaluate the major goals 
of the OTCCC project, i.e., to provide training which is 
both accessible and suitable for caregivers. The sheer quan-
tity of data generated by this project makes the establish-
ment of a computerized evaluation system imperative, but 
the data are not yet in a form which can be transferred to 
coding sheets for a computer. Therefore, the first step 
was to determine, with the help of the OTCCC staff, which 
criteria they considered to be indicative of whether the 
training was (1) accessible to caregivers and (2) suitable 
for the client. 
Defining Status of Current Data 
Several conferences were held with the OTCCC staff in 
which they determined criteria which they considered to be 
indicative of whether they had achieved their major goals. 
For example, the staff indicated that one criteron related 
to accessibility of the training was the various formats 
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which have been used to deliver training. After identifying 
such criteria to the extent possible, the next step was to 
determine the current status of the data in regard to these 
criteria. For example, the criteria related to "Program 
Delivery: Format of Delivery," required information regard-
ing the number of sessions for each course and the number 
of hours for each session, but the current data available 
was listed only as "Date: 11 and "Hours: ------- -------
II In 
some cases, data were available in several ways or from sev-
eral sources and could be reorganized in a suitable form 
for presentation and evaluation. In still other cases, data 
were available in subjective, qualitative form which could 
be content analyzed to yield categories for analysis in order 
to quantify the data. 
Identifying and Developing a Plan for 
Collection of Additional Data 
During the aforementioned conferences with the staff, 
necessary data which were not available in any form became 
apparent. A plan for collecting these data was devised. 
It became apparent to the OTCCC staff and researcher that 
caregivers receiving training, and employers of both train-
ed and untrained caregivers would have perspectives related 
to the project which are not known by the OTCCC staff. 
OTCCC training may be affecting the lives of those involved, 
and subsequently, the lives of children in ways which would 
not be apparent from ordinary evaluation efforts. For 
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example, although not major goals of the project, training 
may be enhancing self-esteem, social development or career ac-
quisition of the trainees. It was determined that a number 
of interviews with trainers, trainees, and day care licens,---
ing service workers should be conducted in order to i~entify 
any relevant information which should be included in a com-
prehensive evaluation of the project. 
It was not a goal of this project to conduct sophisti-
cated statistical analysis of data, rather to determine what 
information was available, what data needed to become avail-
able in order to adequately evaluate the efforts of training, 
and to present these data in a form which could be utilized 
to design a system for data collection, presentation, and 
analysis. 
A subsequent project will be needed in order to trans-
fer the data to the computer, train the OTCCC staff in data 
collection and preparation techniques for computerized analy-
sis, and design a standard computer program for statistical 
analysis of the OTCCC data. In summary, the following steps 
were taken by the researcher in order to accomplish the two 
phases of the project: 
1. The OTCCC staff was interviewed in order to deter-
mine the criteria which measured whether training 
was both (a) accessible and (b) suitable for care-
givers in Oklahoma. 
2. The investigator reviewed the current data/record 
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keeping system and determined where information 
related to the criteria was available. The infor-
mation may have been demographic or process data 
about the project and it may have been qualitative 
or quantitative (e.g. test scores, attitude change 
scores). 
3. The investigator determined which aspects of the 
data were in a form that could be coded for the 
computer and which aspects of the data were in 
open-ended form and had to be content analyzed in 
order to develop response categories for future 
data collection and coding for the computer. 
4. A content analysis of all the subjective open-ended 
data was conducted and the investigator developed 
appropriate categories for analysis. 
5. The OTCCC staff and investigator developed a set 
of open-ended questions related to the impact of 
OTCCC training on such aspects as trainees attitude 
toward their job, physical changes within the cen-
ter, and changes in the personal lives of the train-
ees. The investigator conducted telephone inter-
views with a representative sample of people in-
volved in OTCCC training, e.g. caregivers, direc-
tors, day care licensing service workers. 
Data gathered through the aforementioned process is 
summarized in Chapter IV. In addition to providing an 
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evaluation and assessment of past achievements and current 
status of the OTCCC training, recommendations are made for 
the development of further evaluation efforts. 
CHAPTER IV 
RESULTS 
Results of the evaluation study are reported according 
to the major goals of the OTCCC project. Those goals are 
to provide in-service training which is both (a) ACCESSIBLE 
and (b) SUITABLE for caregivers in Oklahoma. 
Accessibility of Training 
Interviews with the OTCCC staff have indicated that the 
criteria which they consider to be related to the~r goal of 
providing ACCESSIBLE training can be organized into three 
main categories: (a) Program Delivery; (b) Profiles of 
Trainers; and (c) Profiles of Trainees. The data related 
to each of these categories is located on the current forms 
used by the OTCCC staff and is described below, along with 
a description and an example of the form in which it is cur-
rently available. Under each category the criteria which 
the OTCCC staff considers indicative of whether the training 
is accessilbe to caregivers will be listed. The criteria 
will be discussed one at a time including the current form 
in which data is found (all current forms are located in 
Appendix B) and suggested code categories based on the 
23 
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content analysis of the available data generated from Feb-
ruary, 1977 to December, 1980. 
Program Delivery 
Criterion 1. Hours and Days of Training. (Located on 
Course Resume Sheet [Form F-1] under "Course Organization: 
Dates: Hours: ") Examination of data sheets in----- ----
dicated that categories can be developed to indicate which 
hours of the day have been used for training and which days 
of the week training has been offered. Furthermore, incon-
sistencies were found in the reporting of this criterion, 
resulting in either missing or incomplete data. 
Hours of Training. Table I presents the analysis of 
available information regarding the times of day which have 
been used for OTCCC tra.ining and ·the nu!J.lJ,e::-· and percentage 
of courses offered during each time frame. The most fre-
quent times of day for training have been 12:30 - 2:30 in 
the afternoon and 7:00 9:00 in the evening. Other time 
slots used five times or more were: 9:00a.m. - 11:00 a.m.; 
12:00 p;m. -2:00p.m.; 1:00 p.m. -3:00p.m.; and "night". 
These caiegories overlap with those most frequently used. 
The most useful time slots for training have been from the 
noon hour through the afternoon nap period or in the even-
ings. If this data were receded in the following recommend-
ed categories, the data could be standarized with no real 
TABLE I 
CURRENT DATA: TIMES OF DAY TRAINING WAS 
OFFERED, NUMBER AND PERCENTAGE 
OF COURSES OFFERED IN 
EACH TIME FRAME 
TIMES OF DAY N g. c 
12:30 p.m. - 2:30 p.m. 26 28.6 
7:00 p.m. - 9:00 p.m. 14 15.4 
1:00 p.m. - 3:00 p.m. 11 12.1 
12:00 p.m. - 2:00 p.m. 6 6. 5 
9:00 a.m. -11:00 a.m. 5 5.5 
Night 5 5.5 
8:00 a.m. -12:00 p.m. 3 3.3 
7:30 p.m. - 9:30 p.m. 3 3 . 3 
P.M. 2 2.2 
8:30 a.m. -12:00 p.m. l 1.1 
9:00 a.m. -10:00 a.m. 1 l.l 
9:00 a.m. -12:00 p.m. 1 l.l 
12:30 p.m. - 3:00 p.m. l 1.1 
12:45 p.m. - 1:45 p.m. 1 l.l 
1:30 p.m. - 3:30 p.m. 1 l.l 
2:00 p.m. - 4:00 p.m. l 1.1 
5:30 p.m. - 7:30 p.m. 1 1.1 
6:00 p.m. . - 8:30 p.m . l 1 " .J...J. 
6:30 p.m. - 8:30 p.m. 1 l.l 
7:00 p.m. - 9:15 p.m. l l.l 
7:00 p.m. - 9:30 p.m. l l.l 
All day l 1.1 
Day 1 1.1 
Evening 1 1.1 
Weekends l 1.1 
TOTAL 91 100.0 
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loss of information to the OTCCC staff. Table II presents 
the analysis of the recommended categories for recording 
times of day training has been offered and summary of the 
current data. Accordingly, Table III presents a comparison 
of the current form of the data and the suggested code cate-
gories based on the content analysis. 
Days of Training. Analysis of available information 
indicated that training has been held on one or more of the 
following days of the week as shown in Table IV. The most 
frequent day of the week for training has been Tuesday, with 
32.7% of the courses on that day. Days of the week training 
was offered 100 times or more were Wednesday with 115 courses 
and Thursday, with 107 courses. Table V presents a compari-
son of the current form of the data and suggested code cate-
gories based on the content analysis. 
Criterion 2. Format of Delivery. (Located on Course 
Resume Sheet [Form F-1] under "Course Organization: Dates: 
Hours: " and also on Class Participation Record 
[Form F-13] under "Attendance:" /l/2/3/4/5) Examination of 
data sheets indicated that categories can be developed to 
indicate the number of sessions for each course and the 
number of hours of each session. Inconsistencies were found 
in the reporting of this criterion, resulting in either miss-
ing or incomplete data. For example, analysis of the Class 
Participation Record (Form F-13) under "Attendance" indicated 
that five sessions were held for an Orientation to Child 
TABLE II 
RECOMMENDED CATEGORIES FOR RECORDING 
TIMES OF DAY TRAINING OFFERED AND 
SUMMARY OF. CURRENT DATA 
TIMES OF DAY N % 
Noon through early after-
noon (nap) 46 50.5 
Evening 28 30.8 
Morning 11 12.1 
Late afternoon 1 1.1 
Other 5 5.5 
TOTAL 91 100.0 
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TABLE III 
COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
TIMES OF DAY TRAINING 
OFFERED 
28 
CURRENT FORM SUGGESTED CODE CATEGORIES 
COURSE ORGANIZATION: TIME OF DAY COURSE OFFERED: 
DATES: HOURS: 1. Morning 
2 • Noon through 
Early After-
noon (nap) 






CURRENT DATA: DAYS OF WEEK TRAINING 
HELD, NUMBER AND PERCENTAGE 
OF COURSES 














Sunday 18 100.0 
TOTAL 100.0 2.8 
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TABLE V 
COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR DAYS 
OF WEEK TRAINING OFFERED 
CURRENT FORM SUGGEST CODE CATEGORIES 
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COURSE ORGANIZATION: DAY OR DAYS OF WEEK COURSE 
OFFERED: 
Dates: Hours: l. Monday ---







Care course but on the Course Resume Sheet (Form F-1) under 
"Course Organization: Dates: , " only two dates were in-----
dicated for the course. Analysis of available information 
indicated that the following number of sessions have been 
held for OTCCC training shown in Table VI. The following 
number of hours per session are indicated in Table VII. 
The most frequent number of sessions for each course 
have been five and the most frequent number of hours per 
session has been two. The staff of OTCCC has requested that 
training for each course be 10 hours or more. Analysis in-
dicates that the majority of the training for OTCCC occurs 
in two hour session (70.7%) for five sessions (69.2%). 
Table VIII and Table IX present a comparison of the current 
form of data and the suggested code categories based on the 
content analysis of this criterion. 
Criterion 3. Location of Training Site. (Located on 
Course Resume Sheet [Form F-1] under "Training Site: ") 
Examination of data sheets indicated that categories can be 
developed to indicate the city and county where OTCCC train-
ing has taken place. Inconsistencies were found in the re-
porting of this criterion, resulting in either missing or 
incomplete data. For example, analysis of the Course Resume 
Sheet (Form F-1) under "Training Site" indicated "no re-
sponse," and the Class Participation Record (Form F-13) under 
"Address" gave the location of the training site. Table X 
presents the analysis of available information regarding the 
NUMBER 
TABLE VI 
CURRENT DATA: NUMBER OF TRAINING 
SESSIONS HELD, NUMBER AND 
PERCENTAGE OF COURSES 
OF SESSIONS N % 
5 101 69.2 
2 18 12.3 
3 8 5.5 
4 8 5.5 
6 6 4.1 
1 5 3.4 
TOTAL 146 100.0 
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TABLE VII 
CURRENT DATA: NUMBER OF HOURS OF EACH 
SESSION HELD, NUMBER AND 
PERCENTAGE OF COURSES 
HOURS OF EACH SESSION N % 
2 hours 70 70.7 
10 7 7.1 
night 5 5.2 
4 hours 3 3.0 
l hour 2 2.0 
2~ hours 2 2.0 
p. m. 2 2.0 
2~ hours l 1.0 
3 hours l 1.0 
3~ hours l 1.0 
weekends l 1.0 
all day l 1.0 
day l 1.0 
evening l 1.0 
12 l 1.0 
TOTAL 99 100.0 
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TABLE VIII 
COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
NUMBER OF SESSIONS 
PER COURSE 
CURRENT FORM SUGGESTED CODE CATEGORIES 
COURSE ORGANIZATION: NUMBER OF SESSIONS HELD 
FOR THIS COURSE 









COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
NUMBER OF HOURS PER 
SESSION 
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CURRENT FORM SUGGESTED CODE CATEGORIES 
COURSE ORGANIZATION: 
Dates: Hours: 
NUMBER OF HOURS PER SESSION 
1 hour 
2 hours 
More than 2 but less 
than 4 
4 hours or more 
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towns/cities which have held OTCCC training. The most fre-
quent cities to hold OTCCC training has been Oklahoma City 
(41) and Tulsa (27). Other cities which have held training 
five or more times were: Norman (7); Madill (6); Durant (6); 
and Enid (5). Table XI presents the analysis of available 
data sheets regarding the counties where training has taken 
place. The most frequent counties to hold OTCCC training 
has been Oklahoma (47) and Tulsa (29). Other counties which 
have had five or more training courses has been Cleveland 
(9), Marshall (6), Bryan (6), Washington (5), McCurtain (5), 
Caddo (5), and Garfield (5). 
Information regarding OTCCC courses trained in the four 
Oklahoma Cooperative Extension Service Districts (Appendix 
C) was also analyzed. The analysis of available information 
indicated training had taken place in the following Oklahoma 
Cooperative Extension Service Districts as shown in Table 
XII. The Southwest and Northeast districts have had the most 
frequent number of courses trained. These two districts also 
contain the two largest counties (Oklahoma City and Tulsa, 
respectively) that have had training. 
Recommendations for compiling this data are that a sys-
tem be developed to code the counties and districts where 
training is offered. The data can be recorded by local pro-
gram, but coding counties and districts would provide rapid 
access to summary data about which areas of the state are 
receiving training. Accordingly, Table XIII presents 
.,....._ ....... 
• Dl5trict Offices 
1 -Northwest 
2 -Northeast 
' J -Southwest 
4 -southeast 
..... .... 




CURRENT DATA: TOWN/CITY WHERE TRAINING 
HELD, NUMBER AND PERCENTAGE 
OF COURSES ~ 
TOWN/CITY N % 
Oklahoma City 41 26.3 
Tulsa 27 17.4 
Norman 7 4 . 6 
Haci11 6 3. 9 
Durant 6 3 . 9 
Enid 5 3. 2 
Elk City 4 2.6 
Bartlesville 4 2. 6 
Hugo 4 2 . 6 
Ponca City 4 2.6 
Guymon 3 1.9 
Anadarko 3 1.9 
Ada 3 1.9 
Idabel 3 1.9 
Edmond 3 1.9 
Tahlequah 2 1.3 
Woodward 2 1.3 
Moore 2 1.3 
Chickasha 2 1.3 
Shawnee 2 1.3 
Stillwater 2 1.3 
Weatherford 2 1.3 
McAlester 2 1.3 
Muskogee 2 1.3 
Broken Bow 2 1.3 
Skiatook 1 . 6 
Newcastle l . 6 
Clinton 
, . 6 .L 
Bristow l . 6 
Owasso l . 6 
Crescent l . 6 
Choctaw 1 . 6 
Purcell l . 6 
Bethany l . 6 
Dewey l . 6 
Sand Springs l . 6 
El Reno l . 6 
Del City 1 . 6 
TOTAL 156 100.0 
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TABLE XI 
LOCATION, NUMBER AND PERCENTAGE 
OF COURSES CONDUCTED BY OTCCC 
COUNTY AND CITY N 
Oklahoma 







































TABLE XI (Continued) 




TOTAL -5- 3.2 
Garfield 
Enid 5 
TOTAL -5- 3.2 
Beckman 
Elk City 4 
TOTAL -4- 2.6 
Choctaw 
Hugo 4 
TOTAL -4- 2.6 
Kay 
Ponca City 4 




TOTAL -3- 1.9 
Pontotoc 
Ada 3 
TOTAL -3- 1.9 
Texas 
Guymon 3 
TOTAL -3- 1.9 
Cherokee 
Tahlequah 2 
TOTAL -2- 1.3 
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TABLE XI (Continued) 




TOTAL -2- 1.3 
Muskogee 
Muskogee 2 
TOTAL -2- 1.3 
Payne 
Stillwater 2 
TOTAL -2- 1.3 
Pittsburg 
McAlester 2 
TOTAL -2- 1.3 
Pottawatomie 
Shawnee 2 
TOTAL -2- 1.3 
Woodward 
Woodward 2 
TOTAL -2- 1.3 
Canadian 
El Reno 1 
TOTAL -1- . 6 
Creek 
Bristow 1 
TOTAL -1- • 6 
Logan 
Crescent 1 
TOTAL -1- • 6 
TABLE XI (Continued} 














COOPERATIVE EXTENSION DISTRICTS AND 
COUNTIES WHERE OTCCC TRAINING 
HAS BEEN HELD, NUMBER AND 
PERCENTAGES OF COURSES 













































COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
LOCATION OF TRAINING SITE 
CURRENT. FORM 
TRAINING SITE: -------
SUGGESTED CODE CATEGORIES 











a comparison of the current form of the data and the sug-
gested code categories based on the content analysis. 
Criterion 4. Sponsors of Training Sessions. (Located 
on Course Resume Sheet [Form F-1] under ''Course Organiza-
tion: Dates: Hours: ") Examination of data ------ ------
sheets indicated that categories can be developed to indi-
cate the category of sponsor or sponsors of each training 
course for OTCCC. Content analysis of the data available 
indicated that courses may have had more than one sponsoring 
organization, and that the following organizations have 
been used as sponsors as indicated in Table XIV. The most 
frequent sponsoring organization for OTCCC training has been 
the Department of Human Services which have sponsored 57 
courses. Other organizations which have sponsored a course 
10 or more times has been the au-center for Child and Family 
Development (16); Church Sponsored Child Care Centers (15); 
Oklahoma County Health Department (14); Privately owned 
centers (14); Cooperative Extension (11); and Vocational-
Technical Schools (10)~ While there has been an impressive 
variety in individual OTCCC sponsors, the sponsors can be 
grouped into categories for recording and summarizing 
training data. If this data were receded in the following 
recommended categories, the data could be standardized 
with no real loss of information to the OTCCC staff. 
Table XV presents an analysis of the sponsoring organiza-
tions in the recoded form. Table XVI presents a 
TABLE XIV 
CURRENT DATA: OTCCC SPONSORING 
ORGANIZATIONS AND NUMBER AND 




Department of Human Services--
Licensing Service 
OU Center for Child and Family 
Development 
Church Sponsored Child Care Center 
Oklahoma County Health Department 
Privately Owned Center 
Cooperative Extension 
Vocational-Technical Schools (Tulsa, 
Hugo, Oklahoma City, Kiamichi, 
Canadian Valley) 
Community Sponsored Day Care Center 
Bartlesville Day Care Directors• 
Association 
Friends of Day Care, Tulsa 
Sunbeam Family Services, Oklahoma 
City 
Central Oklahoma Community Council 
YWCA, Enid 
Rainbow Fleet, Oklahoma City 
Parents and Teachers of Young 
Children, Stillwater 
Ruth Radar Day Care Center, Ada 
Ava Maria House, Tulsa 
Kay County Area Child Care 
Association 
Guidance Center, Department of 
Health, Cherokee County 
Voluntary Community Welfare 
Organization 
Oklahoma City Community Council 
Middle Earth, Norman 
Salvation Army, Tulsa 
























































RECOMMENDATIONS FOR RECODED CATEGORIES 
FOR SPONSORING ORGANIZATIONS, 




Department of Human Services 
Voluntary Organization 
University Extension 
Department of Health 
Church Sponsored Child Care 
Center 
Privately Owned Center 
Cooperative Extension 
Vocational Technical School 
Voluntary Day Care Center 






























COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
SPONSORS OF TRAINING 
SESSIONS 
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CURRENT FORM SUGGESTED CODE CATEGORIES 
COURSE ORGANIZATION 
Dates: Hours: --- ---
SPONSOR OR SPONSORS OF 
TRAINING SESSION 




3. University Extension 
4. Department of Health 
5. Church Sponsored 
Child Care Center 






9. Voluntary Day Care 
Center 
10. Community Sponsored 
Child Care Center 
11. Other (Specify) 
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comparison of the current form of the data regarding this 
criterion and the suggested code categories based on the 
content analysis. 
Criterion 5. Centers Represented at Training 
Sessions. (Located by finding the names of participants of 
each course on the Class Participation Record [Form F-13] 
and checking each participants' personnel file located in 
the OTCCC office for their employment/center located on the 
Caregiver's Advancement Record [Form F-6] under ''Employ-
ment") The OTCCC staff indicated that another criterion 
for "Program Delivery" was to determine from what centers 
trainees were coming to receive training. To obtain this 
information, the researchers had to locate the names of 
each participant in the "Caregiver's File" located in the 
OTCCC office. After locating the participant's advancement 
record, the place of employment was recorded. The actual 
training site was also obtained by looking at the Class 
Participation Record (Form F-13) under "Site." 
At this point, the process is too laborious to re-
trieve all of the information regarding this criteria. 
Sixty courses were analyzed; however, and 305 centers 
were represented, with a mean of 5.1 centers per course. 
In the future, the OTCCC staff could develop a means of 
obtaining this information. Data related to number of 
centers served and approximate distance traveled could 
provide further evidence of accessibility of training. 
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Table XVII presents a comparison of the current form of the 
data regarding this criterion and suggested code categories 
based on the content analysis. 
Profiles of Trainers 
Criterion l. Occupation of Trainers. (Located on 
Trainer Application form [F-4] under "Occupation" and on 
Trainer Information Card [Form F-14] under "Occupation") 
Examination of the data sheets indicated that categories 
can be developed to indicate the occupations of OTCCC 
trainers. While data indicate that training has been of-
fered by 48 trainers, a pool of 87 designated trainers has 
been developed. Table XVIII presents the analysis of cur-
rent available information regarding the occupation of 
designated trainers and the number and percentage of train-
ers for each occupation. The most frequent occupations of 
OTCCC designated trainers has been day care licensing ser-
vice workers (N=25) and directors of day care centers or 
preschools (N=23). If this data were receded in the fol-
lowing recommended categories, the data could be standard-
ized with no real loss of information to the OTCCC staff. 
Table XIX presents the analysis of the recommended cate-
gories for recording trainers' occupations and summary of 
current data. A comparison of the current form of the data 
regarding this criterion and suggested code categories 
based on the content analysis is presented in Table XX . 
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TABLE XVII 
COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 















If NO, how far 
in miles did 




CURRENT DATA: OTCCC DESIGNATED TRAINERS' 
OCCUPATION, NUMBER AND PERCENTAGE OF 
TRAINERS FOR EACH OCCUPATION 
TRAINERS' OCCUPATION 
Licensing Service Worker 
Day Care Director 
Child Care Director 
"Professional Child Care" Teacher, 
Area Vocational-Technical School 
Director, Child Development Center 




Early Childhood Specialist 
Staff Trainer 
Caregiver/Day Care Worker 
Director/Coordinator Day Care Services 
Licensing Specialist 




Project Specialist, Center for Child 
and Family Development 
Substitute Teacher 
Supervise high school students 
OTCCC secretary 
Director of Education-Day Care and 
Head Start 
Director, Day School 
"Resource Person" (teacher) 
DISRS 
Coordinator, Rainbow Fleet 
Kindergarten Teacher 
Director of Children's Center, Voca-
tional Technical School 
Educational Coordinator 
Parenting Specialist 






































































RECOMMENDED CATEGORIES FOR RECORDING 
OTCCC DESIGNATED TRAINERS' 
OCCUPATION AND SUMMARY 
OF CURRENT DATA 
TRAINERS' OCCUPATION 
Licensing Service Worker 
Preschool/Day Care Director 
Specialist (Child Development, 
Early Childhood, Licensing, 
Education, Curriculum, Parent-
ing, etc.) 
Coordinator (Day Care Services, 





College University Instructor 
Caregiver/Day Care Worker 
Substitute Teacher 
Other (Staff trainer, OTCCC 
secretary, DISRS, Director 
Children's Ministries, 
Resource Person, Director 






















4 . 6 






COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
TRAINERS' OCCUPATION 
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CURRENT FORM SUGGESTED CODE CATEGORIES 
OCCUPATION: l. Licensing Service Worker 
2. Preschool/Day Care Director 
3. Specialist (Child Develop-
ment, Early Childhood, 
Licensing, Education, Cur-
riculum Planning, etc.) 
4. Coordinator (Day Care Ser-
vices, Educational, Rainbow 







8. Caregiver/Day Care Worker 
9. Substitute Teacher 
10. Other (Specify) 
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Criterion 2. Educational Level of Trainers. (Located 
on Trainer Application Form [Form F-4] under ''Education" 
and on the Trainer Information card [Form F-14] under "Ed-
ucation") Examination of the data sheets indicated that 
categories can be developed to indicate the educational lev-
els of OTCCC trainers. Table XXI presents an analysis of 
current available information regarding trainers education 
level. Four or more years of college training was indicated 
by 79.5% of the trainers. All trainers have had four years 
of high school or above. Table XXII presents a comparison 
of the current OTCCC form and the suggested code categories 
for the educational level of OTCCC trainers. 
Criterion 3. Trainers' Related Types of Experience. 
(Located on Trainer Application form [Form F-5] under "Ex-
perience in Child Care" or on Trainer Information Card [Form 
F-14] under ''Experience") Examination of data sheets indica-
ted that field experience of the trainers' is currently re-
corded as response to an open-ended question. Enough data 
is available to create response categories for future data 
collection and retrieval. This is important in order to de-
termine if certain kinds of past experiences are related to 
successful training. The current form of this data makes 
such analysis impossible (Table XXIII). The most frequent 
types of experiences indicated by the trainers has been 
staff training (18.4%) and workshop leader (15.4%). There 
have also been a wide variety of experiences- teachers, 
TABLE XXI 
CURRENT DATA: NUMBER AND PERCENTAGE 
OF DESIGNATED TRAINERS AT EACH 
EDUCATIONAL LEVEL 
EDUCATIONAL LEVEL N % 
College-6+ years 13 14.9 
College-6 years 11 12.6 
College-S years 11 12.6 
College-4 years 34 39.1 
College-3 years 2 2.3 
College-2 years 6 6.9 
College-1 year 5 5.8 
High School-4 years 5 5.8 




COMPARISON OF CURRENT OTCCC FORM AND 
CODE CATEGORIES FOR TRAINERS 
EDUCATIONAL LEVEL 
CURRENT FORM 
EDUCATION: Check highest 
level completed 
High School 
1 2 3 4 
I I I I I I I I 
College 
1 2 3 4 5 6 + 
I I I I 17 I I I I I I I I 
SUGGESTED CODE CATEGORIES 
More than 4 years college 
Degree -----
Major -----
College Degree (4 years) 
Degree -----
Major -----
More than Junior College 
but less than college 
degree 
Junior College or equiv-
alent 
High School Diploma or 
GED 
Some High School (1-3 
years) 
TABLE XXIII 
CURRENT DATA: OTCCC TRAINERS PREVIOUS 
TYPES OF EXPERIENCES, NUMBER AND 
PERCENTAGE OF TRAINERS 






Public School Teacher 
Student Teaching 





Train new licensing workers 
New staff and volunteer training 
Day Care Staff Training 
Headstart Teacher 
Coordinator for Religious Education 
Taught in Montessori School 
Coordinator of Family Life 
Director of Therapeutic Nursery 
Co-director of Montessori School 
Counseling 
Red Cross Swimming 
Trainer in retail sales 
Inspected and consulted Day Care Centers 
Developed Early Childhood materials 
Supervised teaching staff 
Instructional Aide 
Licensing Worker 
Trainer-OCU workshop for Day Care Directors 
Certified Lab Leader for training Church 
School Teachers 
Small group facilitators for elementary 
sexuality programs 
Family Life Education Specialist 
Women's Program Director/Instructor-YMCA 
Training Course for new Sunday School 
Teachers 
In-service nutritional training 














































































TABLE XXIII (Continued) 
PREVIOUS TRAINING EXPERIENCES 
Taught art on a volunteer basis 
Training for Headstart Teacher's Aides 
Informal training for DISRS foster parents 
Workshop for foster parents 
Train Directors 
Help develop Day Care program 
Director of College Lab Schools 
In-service training workshops 
Summer Camp teacher 
Tutor Students 
Teacher's Aide 
Trained teachers in implementing career 
ideas 
Training Workshops 
Resource person for Orientation to Child 
Care course 
Tennis Instructor 
Trainer for Teacher Aides 
Teach Lamaze-LaLeche 
Volunteer at Public Schools 
Parent Education Program for Head Start 
















































directors, aides, Lamaze-LaLeche instructors, as well as 
swimming and tennis instructors. If this data were receded 
in the following recommended categories the data could be 
standarized. Table XXIV presents an analysis of recommend-
ed categories for recording OTCCC Trainers' related experi-
ence, and summary of current data according to these 
categories. A comparison of the current OTCCC form and the 
suggested code categories for the trainers' previous experi-
ence is presented in Table XXV. 
Criterion 4. Number of Courses Each Trainer Has Trained. 
(Located on Trainer Information Card [Form F-14] side two-
''Instruction Record") Examination of data sheets indicated 
that categories can be developed to indicate the number of 
~curses each trainer has trained. Analysis of available 
information indicated that trainers have offered the number 
of courses presented in Table XXVI. Fifty percent of the 
trainers have trained only one course and 10 trainers have 
offered two courses. Few trainers have offered more than 
\ 
two courses. One very experienced trainer has offered 13 
courses. In the future, as trainers have more experience, 
OTCCC staff may want to develop codes for recording the num-
ber of OTCCC courses offered. 
Criterion 5. Status of References of Trainers. The 
OTCCC staff indicated that they would_like a way of record-
ing information about the trainers during the approval pro-
cess in regard to the status of their references, 
TABLE XXIV 
RECOMMENDED CATEGORIES FOR RECORDING 
OTCCC TRAINERS' RELATED EXPERIENCE, 
AND SUMMARY OF CURRENT DATA 
BY THESE CATEGORIES 
TRAINERS' RELATED EXPERIENCE 
Previous Child Care staff training 
Previous Early Childhood/Headstart 
Workshop leader 
Public School Teacher (Regular/ 
Substitute) Preschool - 12 
Church-related teaching 
College or University instructor 
Junior college or Vocational-Technical 
teacher 
Student teaching 
Teacher in community based program 
Private preschool/day care teacher 
Day Care Licensing 


































COMPARISON OF CURRENT OTCCC FORM AND 







Experience in child 
care: 
(Please list by years, 
most recent position 
first, give position 
title for each. Please 
give name and location 
of child care facil-
ities and employer.) 
SUGGESTED CODE CATEGORIES 
Previous Experience 
1. Previous Child Care Staff 
Training 
2. Previous Early Childhood/ 
Headstart Workshop Leader 
3. Public School Teacher (Reg-
ular/Substitute)Preschool -
12 
4. Church-related Teaching 
5. College or University 
Instructor 
6. Junior College or Vocational 
Technical Teacher 
7. Teacher in Community Based 
Program 
8. Private Preschool/Day Care 
Teacher 
9. Family Life or Child Devel-
opment Specialist 
10. Private School Teacher (Reg-
ular/Substitute)K-12 
11. Other (Specify) __________ _ 
TABLE XXVI 
NUMBER OF COURSES TAUGHT BY NUMBER 
AND PERCENTAGE OF TRAINERS 
NUMBER OF TRAINERS TRAINERS 
COURSES 
TAUGHT N % 
l 24 50.0 
2 10 20.8 
3 4 8.3 
4 3 6.2 
5 1 2.1 
6 2 4.2 
7 l 2.1 
9 2 4.2 
13 1 2.1 
TOTAL 48 100.0 
63 
64 
recommendation by the Executive Committee for approval to 
train, and courses trained. A check sheet was developed 
for the OTCCC staff's use as shown in Table XXVII. Even-
tually, the OTCCC staff could develop codes for retrieval 
of information stored in a computer system. 
Profiles of Trainees 
Criterion l. Occupation of Trainees. (Located on Care-
giver's Advancement Record [Form F-6] under "EMPLOYMENT") 
Examination of data sheets indicated that categories can 
be developed to indicated the occupations of OTCCC trainees. 
Table XXVIII presents the analysis of current available in-
formation regarding the occupation of trainees and the num-
ber and percentage of trainees for each occupation. The 
most frequent occupation listed by the trainees wa~ "teach-
er" with 137 or 14.0% of the total respondents stating this 
as their occupation. One hundred and six trainees reported 
their occupation as "director." There also has been a vari-
ety of occupations such as cook, bus/van driver, speech 
therapist, secretary, substitute teacher, houseparent, field 
representative, and bookkeeper. The occupations can be 
grouped into categories for recording and summarizing train-
ees' data. If this data were receded in the following re-
commended categories, the data could be standarized with 
no real loss of information to the OTCCC staff. Table XXIX 
presents an analysis of the trainees' occupations and sum-

















Date sent from OTCCC office 
Date received back to OTCCC office 
REFERENCES 
Character Date Sent 
Date Received 
--- Missing Information Date Completed 
Child Care Date Sent 
Date Received 
Missing Information Date Completed 
Training Date Sent 
Date Received 
Missing Information Date Completed ---
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TABLE XXVII (Continued) 
Sent to Executive Committee: 
Date 
Recommendation by Executive Committee: 
Team Conditional 


























When all courses are available, data can be kept by code. 
TABLE XXVIII 
CURRENT DATA: OCCUPATION OF OTCCC 



















Day Care Assistant 
Student Aide 





Teacher-4's and S's 
Assistant Teacher 
Care for toddlers and babies 
Supervisor 
Working with 3's 
Kitchen Help/Aide 










Teacher aide trainee 

























































































TABLE XXVIII (Continued) 
TRAINEES' OCCUPATION 
2's and under 
Teacher-S's and 6's 
Nursery Attendant 














6 years and under 
Help out where needed 
Teacher-l's- 3's 












Day Care Supervisor 
Co-leader 









Head Start Associative Director 































































































TABLE XXVIII (Continued) 
TRAINEES' OCCUPATION 
Teacher-3rd and 4th grade 
Teacher-6 year olds 
Teacher-S year olds, lst & 2nd 
Teacher-4's & 6's 









Aide to handicap 
Speech therapist 
Worker 
Work with children 
Oversee and all general care 
Day Care Staff 
Assistant-4 year olds 
Child care 
Assistant caregiver 
5 years and under 
























































RECOMMENDED CATEGORIES FOR RECORDING 
TRAINEES' OCCUPATION AND SUMMARY 
OF CURRENT DATA 
TRAINEES' OCCUPATION 
Teacher (Preschool, afterschool, 
part-time, toddler's, etc.) 
Administrator (Director, Owner, 
Supervisor, Assistant Dir-
ector, etc. ) 
Caregiver (crib room, toddlers, 
work with 3's, 4's, etc.) 
Assistant or Aide (Teacher's 
aide, Day Care aide, etc.) 
Program Staff (cook, bookkeeper, 
secretary, bus/van driver, etc.) 





















COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED REVISED CODE CATEGORIES 
FOR TRAINEES' OCCUPATIONS 
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CURRENT FORM SUGGESTED CODE CATEGORIES 
OCCUPATION: Trainees' Occupation 
l. Teacher (Preschool, after-
school, part-time, toddler, 
etc.) 
2. Administrator (Director, 
Owner, Superintendent, 
Assistant Director) 
3. Caregiver (Crib room, tod-
dlers, work with 3's, etc.) 
4. Assistant or Aide (Teacher's 
aide, day care aide, etc.) 
5. Program Staff (cook, book-
keeper, secretary, bus/van, 
etc.) 
6. Other (volunteer, nurse's 
aide, student, etc.) 
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presents a comparison of the current form of the data regard-
ing this criterion and the suggested code categories based 
on content analysis. 
Criterion 2. Education of the Trainees. {Located on 
the Caregiver's Advancement Record [Form F-6] under "EDUCA-
TION" or Participant's Enrollment Form [Form F-2] under 
"EDUCATION") Examination of data sheets indicated categories 
can be developed to indicat~ the educational level of 
OTCCC trainees. Table XXXI presents the analysis of current 
available information regarding the educational level of 
trainees and the number and percentage of trainees at each 
level. The most frequent educational level completed by 
OTCCC trainees has been four years of high school, wiht 553 
or 43.7% of the trainees. Six hundred and nineteen trainees 
did not respond to this question on the Participant's Enroll-
ment Form (Form F-2). The OTCCC staff indicated that this 
question was not asked of trainees before 1978, which con-
tributed to the rate of non-response. It is believed, how-
ever, that some trainees may not have attended high school. 
Nine trainees stated they had completed sixth and eigth 
grade. Table XXXII presents an analysis of the suggested 
receded c~tegories for the educational level of OTCCC train-
ees and summary of current data by these categories. Cate-
gories could be developed and information receded to include 
education below high school and more specific college educa-
tion levels. Table XXXIII presents a comparison of the 
TABLE XXXI 
CURRENT DATA: EDUCATIONAL LEVEL OF 
OTCCC TRAINEES, NUMBER AND 
PERCENTAGE OF TRAINEES 
EDUCATIONAL LEVEL N 
College - 7 years 1 
College - 6 years 3 
College - 5 years 30 
College - 4 years 102 
College - 3 years 38 
College - 2 years 108 
College - 1 year 117 
GED 69 
High School - 4 years 553 
High School - 3 years 116 
High School - 2 years 89 
High School - 1 year 32 
8th grade 8 




















RECODED CATEGORIES FOR EDUCATIONAL 
LEVEL OF OTCCC TRAINEES AND 
SUMMARY OF CURRENT DATA 
EDUCATIONAL LEVEL 
Elementary School 
Junior High School 
Some High School 
Completed High School 
GED 
Some College 
Junior College (Associate Degree 
or 2 years 
Three or more years of college; 
no degree 
College Degree (4 years) 
Graduate Study 
































COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED REVISED CODE CATEGORIES 
FOR TRAINEES' EDUCATIONAL LEVEL 
CURRENT FORM 





1 2 3 4 
II II I I I I 
College 
1 2 3 4 5 6 
I I I I I I I I II I I 
Degree 
Major 
.SUGGESTED CODE CATEGORIES 
1. Elementary School 
2. Junior High 
3. Some High School 
4. Completed High 
School 
5. GED 
6. Some College 
7. Junior College 
(Associate Degree 
or 2 years) 
8. Three or more years 
college (no degree) 
9. College Degree 
Major 
10. Graduate Study 
11. Master's Degree 
Major 
12. Beyond Master's 
Degree 
13. Other (Specify ____ ) 
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current data on the educational level of OTCCC trainees and 
the suggested code categories based on content analysis. 
Criterion 3. Field Experience in Child Care Facilities. 
(Located on Caregiver's Advancement Record [Form F-6] under 
''Experience related to child care" or on Participant's En-
rollment Form [Form F-2] under "Other experiences related 
to child care") Examination of data sheets indicated that 
categories can be developed to indicate the care related 
field experience of OTCCC trainees. Table XXXIV presents 
the analysis of available information regarding the field 
experience of OTCCC trainees. The most frequent field ex-
periences of trainees has been "child care/day care/ nursery 
worker,'' with 285 or 23.1% of the trainees. Other experi-
ences reported 100 times or more has been "babysitting" (N= 
148) and "parent/mother/raised own children" (N=l40). While 
there has been a wide and impressive variety of trainees' 
field experiences, the experiences can be grouped into cate-
gories for recording and summarizing training data. If this 
current data were recoded in the following recommended cate-
gories, the data could be standarized and retrieved more 
readily by the OTCCC staff. Table XXXV presents an analysis 
of the recoded categories of OTCCC trainees' field experiences 
and summary of current data. Table XXXVI presents a compari-
son of the current OTCCC form and suggested code categories 
for trainees' field experiences in child care. 
TABLE XXXIV 
CURRENT DATA: FIELD EXPERIENCES 
INDICATED BY OTCCC TRAINEES, 
NUMBER AND PERCENTAGE OF 
TRAINEES IN EACH 
CATEGORY 
TRAINEES' FIELD EXPERIENCE 
Child Care/Day Care/Nursery Worker 
Babysitting 
Parent/Mother/Raised own children 
Taught Bible school/Sunday school 
Headstart worker/Volunteer/Aide 
Work in Church Day Care/Nursery 
Care for children in own home/family day 
care home 





In-service/on the job training 
Work at Church School 
Volunteer at school/center 
Cubscouts/Boyscouts/Girlscouts/4-H 
Have/Had own center 
Church/Youth work 
Public School teacher 
Teacher 
Grandchildren/great-grandchildren 
Day Care Teacher 
Worked with children 
Help care for siblings 
Worked in Mother's Day Out 
Counselor at Summer/Day Camp 
Courses in Child Development 
Cook 
Child care in high school 

























































































TABLE XXXIV (Continued) 
TRAINEES' FIELD EXPERIENCE 
Vocational-Technical Child Development 
Volunteer in Community Programs 
Assistant Director 
Student Teaching (Preschool-K) 
Child Abuse Seminar/Program 
Teacher in Kindergarten 
Teacher at Center 
Administrator/Head of lunch program 
Taught swimming 
Drive school bus 
Interest in children 
Children's Librarian 




Licensing Service Worker 
Lab Schools 
Child Care I 
Day Care Aide 
High Challenge Program 
Consultant and Inspector of Day Care 
School Cafeteria 







Salvation Army Day Care System 
Secretary at Elementary School 
Pay Nursery and Governess 
Volunteer at Hospital Children's Ward 
Volunteer Training care 
Circulation Manager 
Taught foreign children 




Special Education Classes 
Personal Experience 
Done workshops 

































































































TABLE XXXIV (Continued) 
TRAINEES' FIELD EXPERIENCE 
Caring person 
Program Director 
Counselor at Feeding Program 
Curriculum Development Coordinator 
Creative Teaching 
New center design of playground 
Pre-enrollment of kindergarten 
Observed kindergarten class 
Rearing 
Have strong feeling for children 
Wife of minister 
Books and materials on Day Care 
Job Corp Center Certificate 
Children's Horne 




Cared for children all my life 
Nursery at Bowling Alley 
Home Coordinator with Mental Health 


























































RECODED CATEGORIES FOR RECORDING OTCCC 
TRAINEES' FIELD EXPERIENCES AND 
SUMMARY OF CURRENT DATA 
FIELD EXPERIENCES · 
Informal Unpaid Experience 
Care of others' children (babysitting, 
church work, community programs volun-
teer, Head Start or child care volun-
teer, etc.) 
Family Child Care (own children, sib-




Day Care/Preschool Teacher 
Day Care/Preschool Director/Owner 
Day Care/Family Home Care 
Day Care/Preschool/Public School 
Aide 
Public School Teacher 
Day Care/Preschool/School Support 
Staff (cook, bus/van driver, book-
keeper, secretary, school lunch 
staff) 
Nurse 
Day Care/Preschool Substitute Teacher 
Nurse's Aide/Hospital Worker 
































·TABLE XXXV (Continued) 
FIELD EXPERIENCES N % 
Other 11 • 9 
TOTAL 1117 100.0 
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TABLE XXXVI 
COMPARISON OF CURRENT OTCCC FORM AND 
SUGGESTED CODE CATEGORIES FOR 
TRAINEES' FIELD EXPERIENCES 
IN CHILD CARE 
CURRENT FORM 
(Form F-6) 




related to child 
care 
SUGGESTED CODE CATEGORIES 
Informal Unpaid Experience 




teer, Head Start or 
child care volunteer, 
etc.) 






l. Day Care/Preschool 
Teacher 
2. Day Care/Preschool 
Director/Owner 
3. Day Care/Family Home 
Care 
4. Day Care/Preschool/ 
Public School Aide 
5. Public School Teacher 
6. Day Care/Preschool/ 
School Support Staff 




8. Day Care/Preschool 
Substitute Teacher 
9. Nurse's Aide/Hospital 
Worker 
10. Day Care/Preschool 
Assistant Director 
11. Day Care Licensing 
12. Other (Specify) 
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Criterion 4. Number of Trainees Who Have Completed One 
or More Courses. (Located on Caregiver's Advancement Record 
[Form F-6] side two under ''Training Record Form") To obtain 
this information, the investigator examined the "Caregiver's 
File" located in the OTCCC office. Each card was examined 
and the name of the course each trainee had registered for, 
date (month and year) course was completed, and date L~vel 
I (3 courses) on the Child Care and Development Career Lad-
der was completed. Table XXXVII indicates ho~ many courses 
have been completed by individual trainees. As can be logi-
cally expected from the short history of the availability 
of training (3 years), the largest number of trainees have 
completed one course. This data clearly indicates that in-
creasing numbers of trainees are committed to participating 
in OTCCC training. Already, 68 persons have completed four 
or more of the seven courses which have been available since 
1977. Additionally, 139 persons have completed the three 
specific courses required to achieve Level I of the OTCCC 
Child Care and Development Career Ladder. These successive 
enrollments by individuals indicate an impressive committ-
ment to OTCCC training. 
TABLE XXXVII 
NUMBER OF COURSES COMPLETED 
BY TRAINEES 









Suitability of Training 
Interviews with the OTCCC staff indicated that criteria 
which they consider to be related to their goal of SUITABIL-
ITY for the caregivers can be organized into three main areas: 
(1) Does the training have an effect on personal 
and professional needs of the persons receiv-
ing training? 
(2) Based on the director's assessment, what are 
the effects of the training received by the 
caregivers? 
(3) Based on day care licensing service workers' 
assessments, what are the effects of the 
training received by the center's personnel? 
The OTCCC staff and investigator developed open-ended ques-
tions based on these criteria to assess the suitability of 
the training being offered. A stratified sample was selec-
ted to include persons representing all categories of indi-
viduals involved in OTCCC training. The sample included 3 
caregivers who have completed 1 course; 3 caregivers who 
have completed Level I of the OTCCC Child Care and Develop-
ment Ladder (APPENDIX A); 2 caregivers who have completed 
all six OTCCC courses offered thus far in the training pro-
gram; 2 directors who are also OTCCC trainers; 2 directors 
who have OTCCC training in their centers; 1 day care licen-
sing service worker who is a trainer; and 2 day care licen-
sing service workers who do not train. A letter was sent 
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to each person explaining the project and asking for their 
participation (APPENDIX C). The letter indicated they would 
be telephoned by the investigator within two weeks for the 
purpose of conducting the open-ended interview. The fifteen 
interviews were conducted by the investigator approximately 
one to two weeks later. The specific open-ended questions 
asked to each group (caregivers, directors, licensing ser-
vice workers) and their specific responses to the questions 
are listed in APPENDIX D. Responses of each group are sum-
marized below. 
Caregivers 
When asked about what they had learned in addition to 
what can be covered by tests, caregivers generally indica-
ted that they had developed skills in guidance, i.e., "how 
to be more patient," increased knowledge and understanding 
of child development, and developed classroom management 
skills, i.e., labeling shelves, setting up a room, andre-
moving "running areas." The caregivers also indicated an 
increased knowledge in health, safety, and nutrition, i.e., 
which foods "contain alot of sugar,'' "learned about diseases-
those that are contagious." 
The caregivers indicated that training was helpful to 
them in their job in that it helped them develop a positive 
attitude toward children, i.e., "have positive attitude 
about the child," "how to talk to children," and "you (child) 
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are someone special." Training has also increased their con-
fidence as a caregiver, i.e., "gave me self-assurance; know 
where I'm going," understand children and how to cope with 
their problems, i.e.,. "as a person I feel I can teach a 
child now." Training has also been helpful to the caregivers 
in their personal life by helping them deal with their own 
children and grandchildren, i.e., "positive guidance with 
my teenager;" "more open to communication;" and "used to 
spank own children but not now, give choices." 
The caregivers were positive about the courses and 
training, i.e., "Orientation to Child Care film was good;" 
"training was good and helpful;" "like them all; get better 
as we go." Suggestions- they had for improv-ing the courses 
included more class involvement (discussions, bring things 
you have made, and make things). The caregivers indicated 
they would like more information on dealing with parent in-
volvement, small infants, older children (6-12), and "more 
specific (information) on outdoor arrangement and things to 
do outdoors." One caregiver expressed concern about the 
criteria for completion of a course. She felt that the pro-
gram needs a "way to deal with people who have completed only 
half the course or miss more than two hours--sometimes they 
get discouraged and won't try again." 
Training has had a positive effect on the caregivers 
attitude toward their job and day care work as well as them-
selves, i.e., "feel more important;" "more self-assurance--
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I love working." Caregivers stated that they have more har-
monious relationships with ot'her staff members, discuss prob-
lems and have become closer as a staff. They also feel they 
are more conscientious, more aware of what they say, and 
that they feel more important. 
Directors 
The directors felt that OTCCC training has been help-
ful to their caregivers by giving practical knowledge that 
can be put to practical and immediate use. The interaction 
within the group was noted as being invaluable. 
When asked if the caregivers are doing anything differ-
ently than they did before, the directors indicated the care-
givers have changed in their classroom management skills, 
i.e., "have expanded the planning~" "have done quite a bit 
of reconstructing of the rooms." The directors also said 
that the caregivers seem to understand the needs of the child 
and "talk more about the children." The directors indicated 
that they are expanding the planning since their caregiVers 
have had training and are more aware of the things they have 
been doing. 
Suggestions for improving the training'were made from 
.directors who are.also trainers. A director/trainer sug-
gested that the trainer manual be in text form so the in-
structor could structure each session. It was also suggested 
that packets for a particular course be printed together--
"some have different page numbers-some of the packets are 
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ones printed earlier." 
The directors indicated that they encourage their en-
tire staff to participate in training and "expect a good 
share of them to go all the way through." Training did not 
seem to have an effect on the staff turnover in the centers 
of the four directors interviewed. However, three directors 
indicated that they do not have a great deal of turnover or 
have not seen an effect. One director indicated that she 
had seen an effect on turnover stating that "once they (care-
givers) do receive the training, they go on to bigger and 
better things, which I think is great." 
Licensing Service Workers 
When asked if they had seen any physical changes with-
in the centers since training began, the licensing service 
workers stated that they have seen changes in the room ar-
rangement of the centers, more interest centers, and centers 
were making more homemade games. It was also stated that 
the caregivers are using more positive guidance and giving 
more individual attention. 
When asked if they had seen any personal changes in 
the di~ectors of the centers since training began, the li-
censing service workers stated that the directors were more 
concerned with the qualifications of those they hire and 
are "better about daily lesson plans. 11 The directors' en-
thusism was noted as being better since training. 
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Licensing service workers have observed that caregivers 
have developed a more positive attitude toward their job, 
i.e., "generally feel more confident, professional;" "pos-
itive attitude about caregiving;" "have more pride about 
their job." A licensing service worker stated that care-
givers "correct people when they say they are babysitting--
explain that children learn through play." 
The licensing service workers are working more directly 
with the entire staff (directors and caregivers) since the 
staff have received OTCCC training, i.e., "before, I only 
worked with directors, since caregivers had training they 
are no longer afraid of licensing service workers--will ask 
for help in working up units;" "feel much closer to the 
staff. We talk about children's behaviors, etc.;" "staff 
wants to add input." A licensing service worker stated that 
the staff of the center's attitude has improved toward new 
licensing standards since OTCCC training. 
The licensing service workers were positive about the 
training program. They did, however, state that some of 
the packets had to be rewritten for the particular group 
of caregivers--"have to gear it up or down." She felt that 
the packets should contain different options. It was also 
stated that some packet materials are not appropriate for 
caregivers (man at a desk thinking about a boat). "Some 
(material) should be redone and made more appropriate." 
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A licensing service worker who is also a trainer in 
western Oklahoma stated that "I'm the only one who trains--
I need more help." She went on to say that she was very 
happy to train and hands out more material than just the 
packets, due to the lack of available materials in her area. 
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CHAPTER V 
SUMMARY AND CONCLUSIONS 
Summary 
Purpose of Study 
The major purpose of this study was to evaluate and 
assess the past achievements and current status of the Okla-
homa Training for Child Care Careers (OTCCC) project. The 
major goals of (a) accessibility to the caregivers and (b) 
suitability for the clients were used to determine criteria 
in which to evaluate the project. 
Specific purposes of the study were to: (1) identify 
the types of eva~uative information currently available 
from the OTCCC project; (2) summarize, analyze, and present 
currently available data in a form which can be coded and 
eventually transferred to a computerized system; (3) iden-
tify missing information which needs to be collected in fu-
ture evaluation efforts; (4) summarize the results of the 
analysis of the data currently available to evaluate pro-
gress toward the major goals of the training. 
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Methods of the Study 
The OTCCC staff was interviewed in order to determine 
the criteria which measured whether training was both (a) 
accessible and (b) suitable for caregivers in Oklahoma. 
The current data/record keeping system was reviewed and it 
was determined where information related to the criteria 
was available. Information was analyzed to determine if 
it was in a form that could be coded for the computer or 
in an open-ended form that had to be content analyzed in 
order to develop appropriate categories for analysis. An 
open-ended interview was conducted with 15 persons involved 
in OTCCC training (caregivers, directors, day care licensing 
workers) regarding the impact of the training on such as-
pects as the trainees attitude toward their job, physical 
changes within the center, and changes in the personal lives 
of the trainees. 
Summary of Major Findingg 
Analysis of current data available to assess the ex-
tent to which the OTCCC training has been accessible to 
caregivers in Oklahoma is presented in detail in Chapter 
IV. While comprehensive records have been kept, the inves-
tigator found that the data, in almost all instances, could 
be collapsed into fewer categories for the purpose of eval-
uation and information retrieval. The suggested codes are 
presented in Chapter IV. The available data were summarized 
94 
both in the present form and in the suggested form to facil-
itate decision-making of the OTCCC staff in their future 
evaluative efforts. 
With regard to an overall assessment of the accessibil-
ity of OTCCC training, the data available presents a very 
positive view. Since 1977~ training has been delivered to 
over 1,500 persons in 156 locations throughout Oklahoma. 
Twenty-four different organizations sponsored 180 separate 
courses. Training has been offered by 48 different trainers 
representing a variety of experLential, occupational, and 
educational backgrounds. A pool of 87 designated trainers 
is currently available to the OTCCC staff. Data further 
indicate an impressive committment of both trainees and 
trainers to the OTCCC project, with 50% of the trainers hav-
ing completed two courses or more. In the three years train-
ing has been offered, 139 persons have completed the specific 
course requirements to achieve Level I of the OTCCC Child 
Care Career Advancement Ladder. Data available regarding 
demographic characteristics of trainees indicate that OTCCC 
training has been accessible to trainees representing a wide 
variety of previous experience and education. Approximately 
62% of the trainees have had high school education or below. 
In summary, it appears that the OTCCC project has been very 
successful in its goal of providing accessible training for 
careers in child care. 
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Evidenc~ of suitability of OTCCC training is available 
from the 15 interviews conducted with a sample of persons 
representing all areas of involvement in OTCCC training. 
Caregivers indicated that OTCCC training has helped them 
develop skills in guidance and classroom management. Train-
ing has also been helpful in developing a positive attitude 
toward children and toward their job. It has also given 
them self-confidence as a caregiver. The caregivers also 
stated that training has helped them in dealing with their 
own children and grandchildren. All caregivers interviewed 
were positive about the training program and indicated an 
interest in more information regarding parent involvement, 
young infants, older children, outdoor space arrangement, 
and outdoor activities. 
Directors interviewed stated that OTCCC training has 
been helpful in providing practical knowledge for the staff 
that can be put to immediate use. The directors stated that 
they have noticed a change in the caregivers' classroom man-
agement skills such as rearrangement of the room and expand-~­
ed planning. The directors encourage all of their staff 
to participate in the training program. 
Licensing service workers also noticed a change in the 
room arrangement of the centers and more homemade games and 
interest centers since training began. Caregivers are using 
more positive guidance and giving more individual attention. 
The licensing service workers indicated that they have seen 
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a change in attitude of the caregivers and directors. The 
caregivers have a positive attitude toward their job and 
feel more confident. They also discuss and· talk with the 
licensing service worker about the center and particular 
children. The licensing service workers stated that direc-
tors are more aware of caregivers' qualifications and more 
concerned with the qualifications of an applicant. Train-
ing was noted as helping several directors and centers ac-
cept the new day care licensing standards. In summary, 
OTCCC training appears to have a positive effect on the per-
sonal and professional lives of caregivers involved in the 
program. 
Conclusions 
Past emphasis in the OTCCC project has been on the de-
velo?ment of the curriculum materials, organizational stra-
tegies, and delivery of training. Inadequate resources have 
been available to develop an adequate system of evaluation. 
The size and scope of the project has reached a stage where 
the development of a comprehensive evaluation which can be 
computerized is essential. The investigator spent approx~ 
imately 300 hours gathering and tabulating data from the 
current forms to retrieve specific information. The in-
vestigator hopes that her efforts to categorize and summar-
ize the existing data will be of help to the OTCCC staff 
in their further development of the evaluation system for 
OTCCC training. 
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APPENDIX A 
CHILD CARE AND DEVELOPMENT 
CAREER LADDER 
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. Oklahoma Training for Child care Careers 
Child Care and Development Career Ladder 
....... ,n 
fF.l---:::::::~;:IL~EVVEi=iL~JVJ..;:=::-~:;:;.~ ,\/) 
CDA certification seminar f (' 
Administration for directors ' II 
or 
Administration for caregivers 
Nutrition 
Helping children with special 
needs 
Parent relations 
School-age program planning , 
Child care program planning 1~ / { 
==--== LEVEL Ill.~---:) I 
· Responsibilities of day care \ 
home mother 
or 
Learning· activities for 
infants- toddlers 
or 
Math and science 
Social studies \\' 
Language development 1}'\ \ 
Music, movement, drama 
Creative art activities 1; \; 
~~~~1L~r;;v~E~L~I~I ~g;;=-~~~~ 1 
Daily program for infant-
toddlers 
or 
Daily program for young 
children 
Child development -II 
Introduction to nutrition 
Health and safety 
;;;;.-- -=LEVEL I ~~ 
Behavior and guidance ) I 
Child development- I 




CURRENT OTCCC FORMS 
101 
Form F-1 





FOCUS AUDIENCE FOR TF.IS PILOT: 
RECRUI!MENT PROCEDURE: 
9Al'P!GORV QF 
SPONSORS ( s l : 
CATEGORY OF 
TRAINER-cOORDINATOR ( S): 








NAMES OF TRAINER-cOORDINATORS: --------------------------
RESOURCE TEACHERS: 
ATTENDANCE: 
NAME NUMBER OF CAREGIVERS REGISTERED: 
AVERAGE ATTENDANCE PER SESSION: 
EVALUATION: Identical 100 point Pretest and Postest instruments were used. 
Only caregivers who finished both instruments are included in the sample. 
Number in sample --------
AVERAGE PRETEST SCORE: 
AVERAGE POSTEST SCORE: 
AVERAGE GAL'i: 
102 
RECOGNITION: Requirements for recognition were (1) Attendance at 
SESSIONS, (2) Completion and reporting of all ____ assigne~d-:F;;-:;i~e,.ld~A~c~tivities. 
NUMBER OF CAREGIVERS WHO COMPLETED REQUIREMENTS AND RECErlED CAREER 
RECOGNITION CREDIT: 
COURSE COMPLETED -------------------
RECOGNITION SENT ___________ _ 
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Form F-2 
OKLAHOMA TRAINING FOR CHILD CARE CAREERS 
PARTICIPANT'S ENROLLMENT FORM 





0 0 CJ 
Last Name First Name Middle 
Street Number City State Zip 
EDUCATION. 
GED 
Check highest level completed. 
High School College 
D DDDD DDDDD 
1 2 3 4 1 2 3 4 5 
Special Courses or training 
0 CJ 
Social Security # 
Area Code and 




VI. Experience related to child care 
VI!. Employment 
VIII. 
Center, school or home Address Centers Phone 
Director _______________ _ 
Caregivers Position~--------------
The ~ of this course: 
Nallle of Course Date of ~ Session 
Location of Course Sessions City 
THIS PART TO BE COMPLETED BY THE TRAINER AT THE END OF THE COURSE. 
Participant's Name 
(Check the statement/a which reflect/s the participant's involvement in 
course.) 
1. Did not attend the required number of sessions. 
2. ---Did not complete all assigned learning activities. 
3. --Met both above requirements and should be issued a 
certificate of recognition. 
Signature of Tra:!.ner Date 
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Form F-3 
OKLAHOMA TRAINING FOR CHILD CARE CAREERS 









DATES Ai~O tiOURS OF TRAINING ( lll clock hours of more) 
MOUTH DATES HOURS 
NUMBER OF CAREGIVERS EXPECTED: 
PROPOSED AUDIENCE: ___ Center Staff Only --- Area Day care Centers 
PROPOSED LOCATION: 
ADDRESS TO WHICH MATERIALS SHOULD SE SENT: _...;... __ __... _______________ _ 
TITLE XX CENTERS REPRESE:ITED: ___ Yes ____ No 
REGISTERED OTCCC TRAINER: ___ Yes --~No 
If No, Application is 
PROJECTED MATERIAL REiURN DATE: 
RETURN TO: 
Oklahoma Training for Child Care Careers 
Home Economics West 233 
Oklahoma State University 
Stillwater, OK 74078 
(405) 624-5060 
___ .Enclosed ___ Submitted· 
and in process 
·· OFr!C::: USE 
DATE RECEIVED: -----
T.P i_SENT: __ _ 
C.P. i? __ St::iiT: ___ _ 
Form F-4 
O~LAHO~A TRAINING FOR CHILD CARE CAREERS 
TRAINER APPLICATION 
Dear Executive Committee: 
I would like to serve as a trainer for Oklahoma Child care 
Career Training Courses. 
I plan to use Oklahoma Training for Child Care Careers 
ma.terials. 
I plan to follow the necessary steps to qualify my students 
for career advancement recognition on the Oklahoma Paraprofessional 




Last Name First Middle Social Security Number 
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Street Number City State Zip Area Code and Telephone Number 
Business or School Address Area Code and Telephone Number 
Occupation 
I EDUCATION. Check highest level completed. 
:Ugh School College Degree Major I l 2 3 4 l 2 3 4 5 6 + 
I/ II II I I I I I I I I I I I I I I I I 
N~e of last institution giving certificate ur de~ree. __________________________ __ 
Form F-5 
Experience in child care: (Please list by years, most recent 
position first, give position title for each. Please give name 
and location of child care facilities and employer.) 
Teaching or Training Experience: (This may be either formal 
teaching or informal, e.g. volunteer training, training new 
staff, etc. List where, when, content taught, and audience.) 
REFERENCES : 
l. Character Reference 
Name Mailing Address 
City State Zip Code Telephone 
2. Someone ~ho can speak of your work with children. 
Name Mailing Address 
City State Zip Code Telephone 
3 •. Someone who knows of your previous training efforts. 
Name !'!ailing Address 









1 Suc•t. K..=t-.~r Suu A"*• ,~. •G~ :~hpnooc 
l.=,~ c.:~.clt hJ.~rw•.; l•v•l .:.o~ .. ~~ud .. 






Sp.tc1e1 Cov••• or ua141cl D&cea 
!x:perinc• ul.i.:.ad r:o cbild care 
CtPL01M£HT. C..ter9 achool or ~ 
Dtracco~ 
nAllflliG R£COIU! roll 





i - u i ~e 
.... 
0 • ~., Dace ·14cariaa. :ra111•1." . l:"' . -· T...r . .. . .. LZV!t t Ill fill f/1 If II II 1:/, I II filii I II f/ /Ill !Ill/ II Iff/ lf/111111 II I I fll/1/111 11//1// Ill If II 
Ort~ntntDft eo Child r .. re I I ' '; 
Chlld ~••cloo•at I I I 
leha•tor met -C...fdauce _ 1 
IZVI:t. tt IIIII! f/llf//f/111/ Ill// 1111/!11(111 Ill I !11111/lll/f!l/1/lll!//fl/!11/! IIIII/ fl Ill/ 
S..altb. ""' s.u • ., I I I I I I I • 
te.erocbacrtOD co !fq,tt1t:1orl ! I I I I I 
Child a.. .. lo....,e U i I I I ! 
Daily PTosl'a. Act1wtt1aa ! I !or teuftl ChUdU!l 
Dally l'roll"&ll .leUv1t1aa I i for lnhtlts-!oddhr• 
U:VU III !ll!//ll!ll/11/llllll/11 I I Ill I 'II 11/IIIJ/1 lllllffff/11111 !111/fl/11 11!111/f/f II I I 
I I I I I I Cc•attq Art Activtthi 
Jfu.atc: !'~cot D!'a=a I I I I 
Laeman 0eft.l0'1!!5tftC I I I I 
Soc:LI 1 St:ud h• I I r 
Math an<i Sc:t«nc:e I I I ' 
Laai'Uilll N::civ1Ue• I I I tor Inf&Ats-1'c.d.cller-• 
Or. leapoeeibU1Un of I I I I D•• llo• !'focn:erw 
t.ptL rv tlllllllf!IIIU!!II! tu ('" r 1!111/!fll 'II! l 'ru '"""''' '11 'u "u 1 '.' ''' t' '"' u 11 
Chilli ear• l-rcu·aa Pl.arusln• j I I 











STATE OF OKLAHOMA 
DEPARTMENT OF tNSTITUTlONS, SOCIAL AND 
REHABILITATIVE SERVICES 








Social Security Number------------- Number oi Own Children 
Hove you ever been convicted of o morals charge, child abuse, onault and battery or any other violent crime? 
-Yes ---No 
EMPLOYMENT HISTORY (List most recent first. If none, list -• ond addresses of four persons, who are not 
related to you, who will oct os personal refer.,nces.) 
Name of Employer T Y]le of Work From To 
Date of employment at this facility--------- Dote oi separation-------------
EDUCATION (Circle highest year completed.) 
Elementary High School College Degree and !late----------------
12345678 9 10 11 12 1 2 3 4 S 6 Major ---------Minor-------
Sp.ciol Courses or Training (Describe) 
Experiences Related to Work (Describe} ------------~--------------
ScJecial Skills or Hobbies--------------------------------




Okla. DISRS Issued 3-15-79 









Thank you for taking a few minutes to jot down your :=eactions to your 
traini~ experience. Your comments will help OTCCC improve ~he t:=aining 
materials and report the effectiveness of training. 
YOUR PERCEPTION OF STUDENT REACTIO?S: Circle the most appropiate answer. 














2. rtow well did the content match your students current learning level? 














to learnir.g ~evel 











4. How involved did the students become in the class sessions? 
1 2 J 4 5 
:tefused to Generally Participated Participated Participated 
ParticipatJ Unresponsive :fuen Urged When Asked Spontaneously 















'iii th Results 
109 
Form F-9 
YOl'R REACTIONS TO THE! COURSE: 
1. How difficult was this course to ~repare and teach? 









Difficult Too Difficult 
Comment--------------------------------------------------------------
?lease comment on the following: 
2. In what ways might the Trainer's Guide ·~e improved'? 'liere any of the 
paL~s conr1lsing? Could any parts be omitted? 
J. !Jii your training package contain all of the required. materials? 
List any missing items; ------------------------------------------
4, \ihich suggested class activities were most successful? 
;. ~ere any class activities not effective? Which? ~hy? 
6. List three materials in the package which you felt Jfere :;Ja.rticula.rly 
useful and effective. 
a.. b. 
c. 
7. :iere there materials which j"OU think should ·oe upgraded or eliminated? 
'tlhich? -------------------------
8. Please use the back of this sheet to share any other comments or 
reactions to this course. 
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Form F-10 
OKLAHOMA TRAINING FOR CHILD CARE CAREERS 
Dear Caregiver: 
EVALUATION FORM 
P1 ease take just a minute to tell us what you thought 
of this course. Your ideas will help us write better 
maten1als. Thank you. · 
I. Eva 1 uate the presentation of the materia 1 s. Which kind of 
presentation did you like best-- lectures, filmstrips, discussion, 
group work? 
II. How might the course be improved? 
III. Were you comfortable with the class assignments? The Learning 
Activities? 
IV. In what ways has this course helped you become a better caregiver? 
V. Are you interested in mare training? 




lli<LAIKJM/1 IAAINIHG fOR CIIILD tARE CAREERS 
F) ~-- ------ -·-·· ·---- ··- - ·--· 
... ... Ability to 
u 
~ 11rescnt course :l content c1ear1y 
I< 
,_ ,_ 
"' "' and ar.curitely. § ~ ~ 
EVEI. ·- 8 B ;'j .-.: "" Ill: '" ... ...u 0 0 
AIMING ffi f- ll! "' l!~ ... "' ~ !;;: w "' 
CR E G f P I ------- ...::--=--=--=:-
cc: 
E_G_f_P_ 
_2_ -·- ·- ------ -----
IR 
E_G_F_P_ 3 
R E _G_f_P_ 1 ---- -· -·---- ---------cc 
2. -------- _f__ll_! __ P-
IR 
~ 
E_ G_~ F_ P _ 
lN 
E __ G_ F __ P __ 
J - ----~- -----------
~ !__G_~f_P __ 
i 
[ _ G_ F __ P_ 
R 
l. -~ E_ G_ r_ P_ - --·--·- ---- ----------~ .c 
2 ------------- E __ tl__!_ __ !'_~ 
R 
~ 
E -~ G~ F __ P __ 
ffi\IHERS APPllf_~!f!! ~r_P~.J_A!_~qUEs !_ FORH 
-------~ ------- ----~---
Abl I ty to bring Ability to Ability to 
professionally reflect an sopport and 
sound early accurate un11er- encourage 
childhood standing or the paraprofesslona 1 
deve loptiiCnt and uniqueness or tllf child caregivers 
edut:at I on child care s ltua In the learning 
know ledge to the t ton tS found In prores~. 
trafntng sess tOn the daY care 
center or dol y 
care home. 
E _G_f_P __ E _G_f_P_~ E_G_f_P_ 
---~--------· ~---~---
E_G_f_P_ E_G_ f_ P __ E _ G_f_P_ 
-~---- ·--------~ 
E_G_f_P_ E_G_f_P_ E __ G_f_P _ 
E_G_F_ P~. E_G_F_P_ E __ G_ F_ P _ 
----~- --~---------- -------
~E __ G__ F __ P~~ !_ _ IL! _ _I'__ E G f ,!'...__ 
E _ G_f_P_ E~· G_ r_ P_ E_G_F_P_ 
E __ G ___ f_ P_ E_ 6 __ f __ P __ E_ G __ F~. P_ 
---~-~- ----·--·----~ -----~-~--
!__!l__! _ _!'_ cL_IL_F__.!' __ !_!._!_..!'.._ 
E _G_f_P_ [ _G_F_P __ E _G_I~_P _ 
E_G_r_r_ E_ G_ F_ P __ f_G_ F_ P_ 
---~--- ----------- -------~ 
!__tl__!__P~ ~ ~-L£.._P,.~ ~--G_F ___ P _ 
E _G_f_P~· f _G_F_I'_ E _ 6_1'_1'_ 
MOHIII TEAR .--------r-·------ --------
Ability to report 
fully and 
accurately the CllltiEHTS U[UJKifHOAIIIIIlS data needed to 
verify recognl-
tlon requlr...,nt 
E G f r -=--- =--=-- Provisional 
E_G_F_P _ Conditional ·-
E _ G_f_P_ Temn-lra1n. ---
E _ G_F_P __ Provlslonol 




.L_!l__! _ _l'__ CondIt lnnal ---





















OKLAHO!'!L\ '~RAI::!~!G FCR CHILD C2\:RE CAREE?.S 
Trai~er-Coordinator 
1. Dates and duration of your acquaintance with the applicant. 
2. The nature of the acquaintance. (teacher, student, friend, 
minister, administrator, co-9rofessional, co-worker, etc.i 
3. How do you perceive the applicants training abilities? 
(Circle most appropriate response) 
A. Ability to present 
prescribed course content 
clearly and accurately. 
B. Ability to bring profes-
sionally sound early child-
hood development and educa-
tion knowledge to the train-
ing sessions. 
C. Ability to reflect an ac-
curate understanding of 
the uniaueness of the child 
care situation as found in 
~~e day care center or the 
Excellent Good Fair 
Excellent Gocd Fair 
Poor 
Pear 
day care home. Excellent Good Fair Poor 
D. Ability to support and 
encourage paraprofessional 
child caregivers in the 
learning process Excellent Good Fair Poor 
E. Ability to report fully 
and accurately the data 
needed to verify recog-
nition requirements. Excellent Good Fair Poor 
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Please use the back of this sheet to ma}:e additional ccrr~·2!1-:.s c1: 
indicate experiences •..rhich rGla ce to the app2.:..c3.nts' abili t:.es. 
Signature -------------------------




u ..... u 
Ql VI E ..... Ql 
<» C. "" e ;;::: > e "' Ql 0 Cl t:: 0 _J u ..... w L) 




----· .. ,_ ---. ·-- -
--
CLASS PARTICIPATION RECORD 
NAME OF COURSE TRAINER 
SITE -------.ADDREsS 
ETilN I C GROUP Chedl paJr..t.iei.JMti.on FORt·1S ATTENDANCE 
~L £ f!!Y.!Hd!~Q£.g'f!h. (1) White (4) llative~ , 
~2) Black American '0.., ·e ~ 


















.. -· --·-·------------·-- ·--- -------·--· 1--·-































Midd.l• Social Security Stmber 
31U11naaa or Scbool M<ir••• 
EDDCi.nON. Cheek. h.igben leva! co.pletH. 
!liih School Cclll•a• ,. ..... 
l ' 3 l 23456 
aaaa aaaaaaa 
COURS!S ?UP Al!D !0 n:ACB.. 
f!!·•· !!&.IJ!IIC Pta cm.t C4 ,. .. 
1'RAl!ISR 
I 
COORS£ ~A.'t!! I=L l DATE i SPONSOR i JvoL. ~o.l ~o. j I I LOCATION COMPLETED HRS. REG. i COMPU:'I'EO 
i I I 
I ' I I 
I I i 
I . 
I I I 
I I I I 
i I I I 
I I I I i I 
I I I 
I I I I I I I 
i I I I i 





TOTALS ! I I 
:NSTROCTIOII RECORD OKLAHOMA nAIN'ING FOR CHILO CARE ~R!I 
APPENDIX C 
CORRESPONDENCE REGARDING PROJECT 
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Oklahoma Training for Child Care Careers 
Home Econom1cS. HEW 233 
Oklahoma State Un'"ersuy. Stillwater, OK 74078 
(405) 624-5060 
Carol Sherman 
Ava Y13.ria House 
6161 S. Yale 
Tulsa,. OK 74177 
Dear Ms. Sherman& 
April lJ, 1981 
The purpose of this letter is to solicit your help in evaluating 
Oklahoma Training for Child Care Careers (OTCCC). By doi~g this, 
you will be assisting Betty Stratton and ~~e Hall in summariz-
ing information about the training provided through OTCCC. A 
great deal of information is available in the training of~ice, 
however, additional data is needed from you concerning your involve-
ment and it's effect on you personally and professionally. Judy 
Oberste will be contacting you by phone in the next two weeks and 
we would appreciate you taking time to visit with her concerning 
your involvement in this project. 
During your conversation with Judy, we would like you to share with 
her your feelings, insights, and opinion about OTCCC training. Your 
suggestions for improving the training system and any additional in-
formation you would like to share will be appreciated. 
If you are willing to participate in this interview your comments 
will b~ tape-recorded, but you will not be identified on the tape 
nor in the final report. Your participation will help us to have 
a better and more "human" evaluation of ~CCC. 
Thank you in advance for helping us with this important Oklahoma 







Oklahoma Training for 
Child Care C~-eers 
Family Relations and Child De-t opment /J ~ t:~.r~-
d~th A. Powell, Ed.D. 
Advisor, Associate Professor 
Family Relations and Child De-
velopment 
Oil:!'af'lama r,.,..,., tor OWd Cere Care.rs lS maae uo of reOf'esentah'ol'es ot diV cat\.. f32V care c:r;a'ltahons. coneqes. unNersrttes anc1 ~rnt!'ll!nfat agenc1M 'lfi"'I .,. 
---1111 WQtQnQ to._.,. QUOOI'f o1 c.ore tor- cnoaren nllies:a- 1M"'""*"'"...., car---olchiCI c.ore----oo-o.o-or ....... s...e.. ...... ~...,_. e.-..on s.rwce. ~s:: ~ · 
APPENDIX D 





1. During OTCCC training, you are given pretests and post-
tests about information you learned. We know that every-
thing a person learns can't be measured with tests. What 
other things have you learned? 
- how to be more patient 
- labeling shelves 
- rearranged rooms-remove running area 
- about child care facilities-how to handle children 
- aware of children's needs; encourage them in their 
development; know and understand about the stages 
in development 
- deal with children; their personality 
- Health and Safety-learned about diseases--those that 
are contagious 
- setting up room 
- Nutrition-know which foods are good and which ones 
contain a lot of sugar 
- mainly a refresher 
aware of what's going on in the nursery 
- learned the do's and don'ts of discipline 
- how children react to things 
2. In what ways was the training helpful to you in your job? 
- aware of children's needs 
- understand children; cope with their problems 
- gave me ideas and things you can do with children 
- not to say negative things with children; be positive 
- have positive attitude about the child; you (child) 
are someone special 
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- weak on tornado and fire drills--helped in this way 
- had less background in health and safety--helped to 
evaluate what we had and what we needed 
- how to help children when they are crying 
- made me think about my job 
- gave me se-lf-assurance;- know where I'm going 
- had only in-home training before-now I feel I know 
how to go about dealing with children and their pro-
blems 
- learned art activities, stories and fingerplays; 
sounds of animals, musical games 
- as a person I feel I can teach a child now 
3. In what ways was the training helpful to you in your per-
sonal life? 
- help with own children--test out ideas with them and 
then modify it for work 
- help deal with grandchildren 
- can't think of any ways 
- made me aware that I am capable of learning my own 
way 
- I don't think it has 
- watch ways to help in development and love and warm~h 
outside home 
4. Can you give examples of ways you have used what you have 
learned in the training sessions? 
- never use to have themes 
- cover more pre-writing, manipulatives, and numbers 
now 
- more aware; not anything specific; more patience and 
understanding 
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- labeling of shelves 
- rearrange rooms 
- go down to their level 
- being positive 
- use a soft voice 
- different ideas for topics, themes 
- different things to use, make, cook 
5. Is there anything you are doing differently than you did 
before in your job? 
- not really 
getting down to child 1 s eye level; using a soft 
voice; have smaller sentences 
- being positive 
- talk to them (children) at their level 
- deal and work with other people, see problems they 
have and have become closer 
- more aware, not anything specific 
- more conscientious--I think before I say something 
6. Is there anything you are doing differently than you did 
before in your personal life? 
- dealing and~talking with own children 
- no 
- short-tempered--learned to cope 
use to spank own children but not now, give choices 
- nutrition--eating better 
- positive guidance with teenager 
- disease--know about burns, poisons 
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- have teenage son--more aware and understanding toward 
him-didn't have or give time--with training it would 
have helped with own family--more open to communica-
tion 
7. What suggestions would you make for improving the course? 
What other topics would you like covered in the course? 
- pretest used term that it's meaning was just the way 
you interpret it (did not remember the exact word or 
test) 
- important to keep in contact with parents; need more 
in regard to dealing with parents 
- Orientation to Child Care film was good 
-more speakers (last time only one) 
- with the guest speakers we didn't have enough time 
to talk and discuss 
- overall, training was good and helpful 
- like a class with personal involvement, like a class 
with class participation 
- more creative--making things 
- more about small infants and older children (6-12) 
- more group discussions 
- bring related article to sessions and share with 
other class members and discuss it 
- helps me to learn more with class discussions 
- be more specific on outdoor arrangement and things 
to do outdoors 
- way to deal with people who have completed only half 
the course or miss more than two hours--sometimes 
they get discouraged and won't try again 
- like them all; get better as we go 
- more class participation 
- bring things that you make 
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8. What changes do you see in your attitude toward your job? 
How do you feel about day care work? Is it different 
since you have had training? 
- I think my job is more important. I had an elemen-
tary degree and I thought day care was just more or 
less babysitting. It's not just watching the chil-
dren. More important, you make more of an impact on 
the children. 
- more understanding about my job 
- feel more important; have certification so it seems 
important 
- not so much a job anymore, more involved with the 
children 
- love working; not as frustrated--can handle the pro-
blems at work and not as tired when I get home 
- thought I just babysat--with course, it helped me 
grow and handle problems 
- more self-assurance 
- deal and work with other people--have harmony 
- see problems the other staff have with group and dis-
cuss it--have become closer 
9. Do you feel you have changed as a person after having 
taken training? 
- more conscientious 
- feel more important 
- count to ten; think before I act 
- have changed slightly--more aware of what I say 
- yes--a better person 
- no--not really 
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10. Is there anything else you would like us to know? 
- overall training was good and helpful 
- Orientation to Child Care film was good 
- more in regard to dealing with parents 
- something about older children; school age 
- more on small infants 




1. How long have you been the director in this particular 
center 
- l year 
- 12 years 
- 8 years 
- since February, 1981 
2. How long have caregivers been training ln your center? 
- 3 years 
- since January, 1980 
- from the beginning 
- since February, 1981 
3. Have you had OTCCC training? Do you train with your 
staff? 
- train with staff 
- no 
- an OTCCC trainer 
- an OTCCC trainer 
4. In what ways has training been helpful to your caregivers? 
- best way to train--it gives you practical knowledge. 
Even if you are a college graduate you need prac-
tical training. 
- helps you to evaluate what you are doing 
- helps to increase your knowledge 
- all the material has been very well received and put 
to practical use. The big advantage to the program 
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is that for us is it has been an inhouse staff train-
ing thing. It's gotten the people together. Each 
training ses.sion has become an inhouse problem sol-
ving kinda thing. The interaction within the group 
has been invaluable. 
- thought our day care was different. Have learned 
that everyone has the same problems and to take it 
a little easy. Don't get upset at the children when 
they do something--it's normal 
- (children) don't have to eat all their food--they can 
at least taste it. 
5. Since they began training, is there anything the care-
givers are doing differently than they did before? 
- quite a bit of reconstructing of the rooms. The 
teachers with their aides have done quite a bit of 
rearranging of the rooms. Since the Behavior and 
Guidance class this spring, there is a big section 
in there about rearranging and how it affects chil-
dren's behavior and everyone enjoyed that very much. 
I think probably everyone has benefited also from 
that this is a recognized thing and we have gotten 
feedback from the mothers who have come into the 
center and find us in a classroom situation and are 
pleased that we are doing this. , I think it's given 
them an attitude of importance of their job and this 
shows. 
- have expanded the planning to a variety of planning 
- seem to understand needs of child 
- explain more and talk more about the children. They 
are all different 
6. Since the caregivers have had training, is there anything 
you are doing differently than you did before as a direc-
tor? 
- I don't believe so 
- have expanded· the planning 
- have participatory managing; have changed roles--fa-
cilator of information 
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- we are doing the same thing but probably more aware 
of what we are doing 
7. What suggestions would you make for improving the train-
ing? 
- make sure packets are identical with each other. 
Some have different page numbers--some of the packets 
are ones printed earlier. It's confusing when you 
say turn to page so-n-so and they can't find it. 
- some times it's confusing to me as a trainer to have 
the trainers manual spelled out minute by minute, 
step by step. I think that I would rather have the 
material in text form and be able to structure each 
session myself-which we can do pretty much anyway. 
That's given to us as a guide with the assurance that 
if we deviate from it as long as we cover the mate-
rial that's fine but somehow I always feel obligated 
to go back through that minute by minute progression 
to make sure I haven't left something out and it's 
confusing. Perhaps someone who hasn't done training 
wouldn't have that problem. I think, for me, I can 
take off with it better if I structure the session 
thing myself. 
- not really-they seem to have everything 
- have an information phone tree to let others know 
about the training--when and where it is 
- should have started (training) earlier 
8. Would you suggest further training for your caregivers? 
For your entire staff (cook, bus driver, etc.)? 
- definitely--I don't know if there is enough training. 
- I encourage the other staff to participate 
- I'm expecting a good share of them to go all the way 
through 
- I plan to take the second and third courses 
- entire staff participates in the training 
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9. Have you seen any affect on your staff turnover ratio 
since your caregivers have been training? 
- no--can't say I have 
- no--don't have very much turnover here anyway so I 
really haven't seen an affect 
- unfortuantely yes. When person becomes quality care-
givers they advance. Problem with Oklahoma child 
care is very low pay and low recognition. Once they 
get to a point where they are really a quality care-
giver they start looking around atcrtherpossibilities, 
for them whether it is continuing college, facilating 
a day care home, some other options for them. Once 
they do receive the training they go on to bigger 
and better things which I think is great. 
- no--I haven't seen any 
10. Is there anything else you would like us to know? 
- most innovative way to reach paraprof~ssionals and 
I'm really excited about it 
- should have started training earlier 
- everything they teach us is good 
- learn that the child is the most important person. 
Talk to the parents and maybe something is wrong at 
home. 
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LICENSING SERVICE WORKERS 
1. How long have you been a licensing service worker? 
- 3 years 
- 8~ years 
- 7~ years 
2. Approximately how many centers do you serve in your area? 
- 60 - 70 
- 25 
- 55 





4. Have you seen any physical changes within the centers 
since training began? 
- no 
- indescrible--planning activities 
- more positive guidance 
- individual attention 
- making more interest centers and homemade games 
- arrangement of centers 
staff interested--let you know what is going on--
didn't do this before 
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5. Have you seen any personal changes in the directors of 
the centers since training began? 
- no--directors are degreed and doing training 
- more concerned with whom they are going to hire--
their qualifications 
- better about daily lesson plans 
- enthusiam is better 
6. Have you seen any changes in the caregivers since they 
began training? 
- have more pride about their job 
- enthusied about planning 
- generally feel more confident, professional 
- great deal--positive attitude about caregiving 
- correct people when they say they are babysitting-
explain children learn through play 
- make positive statements about child 
7. Is there anything you are doing differently in the cen-
ters than you did before the staff received OTCCC train-
ing? 
- makes life easier-staff wants to add input 
- center's attitude is improved toward new licensing 
standards. 
- no 
- bringing more books and records to the center 
- before, I only worked with the directors, since care-
givers had training they are no longer afraid of the 
licensing worker--will ask for help in working up 
units 
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- feel much closer to the staff--we talk about chil-
dren's behavior, etc. 
8. What suggestions would you make for improving the train-
ing? 
- only one who trains--need to get more help 
- have to rewrite packet for particular group--have to 
gear it up or down which takes alot of time-should 
contain different options 
- some packet materials are not appropriate for care-
givers (man at a desk thinking about a boat) some 
should be redone and made more appropriate 
- one trainer gets too casual in presenting the materi-
al-needs to be more professional 
9. Is there anything else you would like for us to know? 
- I hand out more material than just packets due to the 
lack of available materials in my area (western Okla-
homa) 
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